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ABSTRACT 

The booklet is part of a grade 10-12 social studies 
series produced for bilingual education, consisting of six major 
thematic modules with four to five booklets in each. The 
interdisciplinary modules ate based on major ideas and designed to 
help students understand some major human problems and make sound, 
responsive decisions to improve their own and others 1 lives in the 
global society. Students are taught to: (1) comprehend and analyze an 
issue and synthesize their understanding of it; (2) affectively 
interpret the topic and clarify their values; and (3) participate in 
activities stressing development of critical reading and expository 
writing skills and use and interpretation of illustrations, graphs, 
and charts. Each booklet is published with Spanish and English on 
facing pages* A "student edition" (not included here) and the 
"teachers edition" are identical, except for occasional marginal 
notes in the latter. This booklet explores some basic principles in 
psychology and sociology, particularly self-concept, the human need 
to communicate, and the values used in making decisions. Three case 
studies include an interviewees interpretation of a young woman's 
self-concept, a humorous presentation of how scientists must 
collectively decide what type of humanoid they will build, and a 
student seeking advice for a decision, A glossary and recommended 
reading lists are included. (MSE) 
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Introduction 

Este libro forma parte dc la serie dc cursos dc estudios 
socialcs para clases bilingUes, grades 10-12, que fue desarro- 
llada por el Centro National de Materiales Multilingues y 
Multiculturales. Consiste en seis modulos tematicos princi- 
pales, dc tres a seis libros cada uno. 

Los modulos de estudios sociales estan basados en una ar- 
mazon de ideas principales que provienen de varias fuentes 
y que tienen el propnsito de ayudar a los estudiantes a en- 
tender algunos de li. ^randes problemas humanos. La pre- 
sentation de estos conceptos y temas esta pleaneada para 
incrementar la capacidad de cada estudiante de tomar de- 
cisiones responsables y sensatas para mejorar su propia vida y 
las ajenas en la sociedad global que le rodea. Kstos conceptos 
y temas tienen su origen en campos de estudio tales como 
antropologia, ecologia, ecunomi'a, folklore, geografia, histo- 
ria, ciencias poh'ticas, psicologia y sociologia. 

El programa es interdisciplinary y tiene metas cognosciti- 
vas y afectivas, ademas del objetivo de dcsarrollar la habilidad 
de aprender. Primcro, los estudiantes son ayudados a com- 
prender y analizar el problema, sintetizando despues su en- 
tendimiento de ello. Segundo, interpretan afectivamente el 
topico y clarifican sus valores sobre el tema. Tercero, cada 
estudiante participa en actividades y excursiones que enfa- 
tizan el desarrollo de la habilidad de leer con buen criterio, 
escribir claramcntc y usar e interpretar ilustracioncs, figuras y 
graficas. 

Kl propositi) general del programa de ciencias sociales del 
Centro es preparar a los estudiantes a ser ciudadanos respon- 
sables, para que se graduen de la escuela secundaria con un 
coneepto positivo de si mismos, una actitud positiva hacia 
sus herencias etnicas y sus ambientes multiculturales, y 
quienes ganan la capacidad y el criterio necesarios para en* 
frentarse con los problemas de nuestra sociedad global. 

ERjC ^ 
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Introduction al libro 2 

Este libro explora algunos principios basicos de la psico- 
logia y la sociologia, es decir el auto-concepto, la necesidad 
hurnana de comunicar con los demas y los valores usados en 
tomar decisioncs. El primer ensayo se trata del auto-concepto 
de una joven interpretado por quien la entrevista. El segundo 
ensayo presenta una situation comica en que unos cienti'fi- 
cos, cada uno con sus valores personales, tienen que decidir 
que tipo de humanoide van a construir. El tercer ensayo se 
trata de una estudiante que busca consejos antes de tomar 
una decision. Los estudiantes examinan las diferentes situa- 
tions y analizan las perspectivas presentadas en los ensayos. 
Las actividades y excursiones que siguen ayudan a los estu- 
diantes a comprender los conceptos basicos del ensayo. 

Al final de cada libro se incluye un glosario para ayudar 
a los estudiantes a comprender los conceptos y aumentar el 
vocabulario. 

Las listas de lecturas sugeridas al final de cada ensayo se 
recomiendan para estudio adicional para maestros y estudian- 
tes. 

Hay materiales para el uso del profesorado, que se pueden 
pedir por separado. Dichos materiales tienen el proposito de 
evaluar los logros de los estudiantes en sus metas y objetivos. 



Introduction 

This booklet is part of the grades 10-12 social studies 
series for bilingual classes produced by the National Multi- 
lingual Multicultural Materials Development Center. This 
series consists of six major thematic modules, with three 
to six booklets in each module. 

The social studies modules are based on a framework of 
major ideas introduced from a variety of sources in order to 
help students understand some major human problems. The 
presentation of these critical concepts and issues is designed 
to facilitate each student's ability to make sound, responsible 
decisions in order to improve his or her own life and the lives 
of others in th > surrounding global society. These concepts 
and issues come from fields of study such as anthropology, 
ecology, economics, folklore, geography, history, political 
science, psychology, and sociology. 

The program is of an interdisciplinary nature aimed at 
developing cognitive and affective aspects as well as learning 
skills. Kirst, students are taught to comprehend and analyze 
the issue and then synthesize their understanding of it. 
Second, they affectively interpret the topic and clarify their 
values on the issue. Third, each student participates in 
activities and excursions which stress the development of 
critical reading and expository writing skills, and the use and 
interpretation of illustrations, graphs, and charts. 

The overall airn of the Center's social studies program is 
to prepare students to become responsible citizens, who 
graduate from high school with a positive self-concept, a 
positive attitude concerning their own ethnic background and 
the surrounding multicultural environment, and who achieve 
a strong critical ability to cope with and improve our global 
society. 
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Introduction to Booklet 2 

This booklet explores some basic principles in psychology 
and sociology, more specifically, self-concept, the human 
need to communicate, and the values used in making deci- 
sions. The first case study gives an interviewer's interpreta- 
tion of a young woman's self-concept. The second case study 
is a humorous presentation of how scientists, each with a 
different set of values, must collectively decide what type of 
humanoid they will build. The third case study concerns a 
student who seeks advice before making a decision. Students 
examine the different situations and analyze the perspectives 
presented in each case study. The activities and excursions 
that follow then help students to further understand the 
basic concepts of the case study, 

A glossary has been included at the end of each booklet 
to help students understand concepts and increase their 
vocabulary. 

The reading lists at the end of each case study are recom- 
mended for further study by teachers and students. 

Separate test instruments may be ordered by teaching 
personnel to assess student achievement of goals and objec- 
tives. 
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Objetivos 



Al terminar este libro el estudiante podra, oralmente o por escrito, en ingles o en espanol: 
COGNOSCITIVO 



Conocimiento 
Comprension 

Aplicacion 
Analisis 
Sintesis 
Evaluacion 
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AFECTIVO 

Rccibir 

Responder 

Valorar 

Organization 

Caracterizacion 

24 



Reconocer vocabulario usado en el texto, el cual esta relacionado con los componentes del auto- 
concepto y los estados del yo. 

Inferir las consccucncias que pueden resultar de una decision. 
Explicar metodos para identificar y resolver problemas. 

Usar sclecciones personales y espcci'ficas que pueden resultar en diferentes estilos de vida. 
Analizar diferentes modelos de transacciones entrc dos personas. 
Proponer planes para llcvar a cabo un cambio especi fico de la personalidad, 

Decidir cuales caracten'sticas personales son importantcs, enumerandolas en una secuencia de 
mayor a menor importancia, 

Considcrar las altcrnativas antes de tomar una decision personal o en grupo. 
Escogcr altcrnativas para problemas discutidos en el texto, 

Hablar sobre diferentes puntos de vista relacionados con la misma actividad o problema. 

Aumentar la habilidad para cstablecer amistadcs personales. 

Comparar sistemas de valores descritos en el tcxto. 

Definir criterio para establecer un sistema de valores personales. 

Cambiar el comportamiento de acuerdo con los cambios en el sistema de valores personales. 
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Objectives 



Knowledge 
Comprehension 



At the completion of this booklet the student will be able, orally or in writing, in English or in Spanish to: 
COGNITIVE 

Recognize vocabulary used in text dealing with components of self-concept and ego states. 
Infer the consequences that may follow from a decision. 
Explain methods for identifying and solving a problem. 
Use specific personal choices which can result in different life styles. 
Analyze different patterns of transactions between two people. 
Propose plans to bring about a specific personality change. 



Application 
Analysis 
Synthesis 
Evaluation 



AFFECTIVE 

Receiving 

Responding 

Valuing 

Organization 

Characterization 



Decide which personal characteristics are important, listing them in the order from most to least 
important. 

Consider alternatives before making a personal or group decision. 



Select alternatives to problems discussed in the text. 
Discuss different views of the same activity or problem. 
Increase one's ability to establish personal friendships. 
Compare value systems described in the text. 
Define criteria for establishing a personal value system. 
Change behavior to agree with a revised personal value system. 
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Las entrevistas 
The Interviews 
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Pantos principa/es: 

/. El auto-concepto, fa vista que cada individuo tiene 
de si mismo, es una parte principal del desarrollo de 
la personalidad. 

2. Un auto-concepto positivo es esencial para tener una 
personalidad sana, tener 6xito e interactuar eficat- 
mente con otros. 

3. Los auto-conceptos no son fijos; cambian con el 
tiempo y circunstancias diferentes. 

4. Mucha gente tiene auto-conceptos biculturales o 
multiculturales que le permiten tener confiama con 
una o mis culturas diferentes. 



Nota: 



El "auto-concepto" es lo que una persona piensa de si 
misma. Los psicdlogos han demostrado que un auto- 
concepto positivo es importante para el desarrollo de 
una personalidad sana. Una persona con un auto- 
concepto sano puede trabajar eficazmente e interactuar 
facilmente con otros. 



Sugerencias: 

Haga que los estudiantes discutan lo que quieren decir 
cuando usan la palabra "personalidad. " iDifiere este uso 
con la definicidn en el glosario? 

PregOn teles a los estudiantes si alguna vez han sentido 
que su personalidad tiene varias partes. Si dicen que si, 
tcuales son las partes? 



P (dales que busquen las partes de su auto-concepto (per- 
sonal, social, ideal y espejo) y pregunte si pueden identi- 
ficarlas. 



Haga que el estudiante hable de su auto-concepto perso- 
nal. 



Haga que el estudiante desert ba su auto-concepto ideal. 

Discuta con el estudiante qui cualidades tiene la gente 
a quien mas admira: 




iQui cualidades le gustaria tener al estudiante? 
<:Qu6 cualidades no le yustaria tener? 

u 



LAS ENTREVISTAS 



Todos tenemos una personalidad. Todos tambien tenemos un auto* 
concepto. Pero, tque es la personalidad? cQue es un auto-concepto? 

La personalidad consiste en el comportamiento individual de cada per- 
sona. Cada individuo actua de una manera que forma un molde. Ese nrnlde 
se llama personalidad. Por lo general, la personalidad es muy complicada y 
diversa. Una de las partes principales de la personalidad se llama el auto- 
concepto que tambien esta compuesto de muchos aspectos diversos. El 
auto-concepto es la imagen total que tu tienes de ti mismo: Es la manera 
en que te ves a ti mismo en apariencia, comportamiento, etc. Es el "yo" 
que ves cuando piensas en ti mismo. 

La primera parte de tu auto-concepto es tu auto-concepto perso- 
nal. Es una especie de mapa que sirve para dirigir tu comportamiento, y 
tambien, te indica como actuar en diferentes situaciones. Cuando estas 
dc bucn humor y te sientes contento, actuas con confianza. Por otra 
parte, cuando no estas a gusto, sientes una falta de seguridad; no puedes 
haccr bien las cosas y cometes muchos errores. Cada uno tiene su propio 
auto-concepto personal. En algunos casos tu auto-concepto personal sera 
muy parecido al de los demas y en otros casos sera muy diferente. Sin 
embargo hay solamentc una persona con tu auto-concepto personal y esa 
persona eres iTU! 

La segunda parte de tu auto-concepto es tu auto-concepto ideal, la 
persona que te gustaria ser. Todos tenemos un auto-concepto ideal. 
Piensa en las cualidades y caractensticas que admiras en las otras personas 
y que te gustaria tener. Si juntas todas estas cualidades tendras tu auto- 
concepto ideal. Quizas quisieras ser mas alto o mas bajo, o bien, hablar 
mas fuerte o mas suavemente. Quizas quisieras ser mas amable o menos 
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THE INTERVIEWS 



You and everyone you know have a personality. You and everyone 
you know also have a self-concept. But what is personality? What is a self- 
concept? 

Personality is the special behavior that each person has. Every indivi- 
dual acts in ways that form a pattern. That pattern is called a personality. 
A personality is usually very complicated, with many parts. One of the 
most important parts of your personality is the self-concept, which is also 
made up of many parts. Your self-concept is the total idea you have about 
yourself: how you see yourself in appearance, in behavior, etc. It is the 
"me" you see when you think about yourself. 

The first part of your self-concept is your personal self-concept. It is a 
kind of map that guides your behavior and the way you act in different 
situations. When you are relaxed and feel good about yourself, you 
usually act with self-confidence. When you feel bad about yourself, you 
may lack self-confidence and be so uncomfortable that you can't do 
things well and may make mistakes. You have your own individual per- 
sonal self-concept. In some ways, it may be much like that of others; in 
some ways, it may be very different. In any event, there is just one person 
with your personal self-concept, and that person is YOU! 

A second part of your self-concept is your ideal self-concept, the per- 
son you would like to be. All of us have an ideal self-concept. Think about 
all of the qualities and characteristics you admire in other people and 
would like to have yourself. When you put all of these things together you 
have your ideal self-concept. Maybe you wish you could be taller or 
shorter, or perhaps you would like to be able to speak louder or softer. 
Maybe you feel you'd like to be kinder or sometimes act less kind. At 
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Major Points: 

1. Self-concept, the personal view each individual has 
of self, is a major part of personality development. 

2. A positive self-concept is essential for a healthy 
personality, successful achievement, and effective 
interaction with others. 

3. Self-concepts are not fixed, but change over time 
and in different circumstances. 

4. Many people have bicultural or multicultural self- 
concepts which allow them to interact with certain- 
ty in two or more different cultures. 

Note: 

Self-concept is what a person thinks of himself or 
herself. Psychologists have shown that a positive self- 
concept is important for the development of a healthy 
personality. A person with a healthy self-concept is able 
to work more efficiently and interact more easily with 
others. 

Suggestions: 

Have students discuss what they mean when they use the 
term "personality. 00 Does this use differ from the defini- 
tion in the glossary? 

Ask students if they ever think of themselves as having a 
number of parts to their personalities. If they do, what 
are the parts? 

Ask them to look for the parts of their self -concepts 
(personal, social, ideal and looking glass) and see if they 
can identify them. 

Have students try to imagine what their personal self is 
like. 

Have students try to imagine their ideal self. 

Discuss wiit: your students the qualities their heroes and 
heroines have. 

a. What qualities would the students like to have? 

b. What qualities would they not want to imitate? 
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Sugerencias: 

» 

Discuta con los estudiantes los origenes de su auto- 
concepto social. Senate que, como nihos, aprendt'an 
pronto lo que era aceptable socialmente. Pregunteles 
como aprenden los nihos a diferenciar entre el "bien" y 
el "mal " 

a. Indiqueles que un nifSo pronto aprende a satis- 
facer sus necesidades con llorar, sonreir, deck 
por favor, etc. 

b. Pregunteles a los estudiantes acerca de si mis- 
mos cuando eran pequeflos. iComo aprendie- 
ron la diferencia entre el "bien" y el "mal,"ya 
empezar a desarrollar su auto-concepto social? 

Haga que el estudiante piense en su propia vida. Haga 
que escriba dos maneras de las que ha cambiado su auto- 
concepto. Pi dale que explique por qui (nuevas metas, 
cambios ffsicos, etc J. 

Haga que el estudiante describa los cambios y los prob- 
lemas a los que ha tenido que hacer frente. (El estudian- 
te querri o no describir cambios ffsicos, tales como los 
granos, la estatura, etc. Le podrfa preguntar qui sintid 
cuando de pequefio le empezaron a salir los dientes.) 

Pregunteles si tratan a los miembros del sexo opuesto de 
la misma manera que cuando eran pequehos. 

Discutan por qui hay cambios en el auto -concepto. 
iQui pasaria si una persona no cambiara? cAceptarian 
amigos y familiares a un adolescente que se portara 
como niffo? cPor qui? 
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amable con los demas. Tal vez hasta quisicras ser mas popular, Todas esas 
cosas que quisiera* ser o piensas que deberias ser, son los componentes de 
tu auto-concepto ideal. 

La tercera parte de tu auto-concepto es tu auto-concepto social. Esto 
quiere decir la manera consciente en que te presentas a los demas. Si te 
toman por una persona fuerte, segura y eficaz ante la vida es porque te 
presentas como una persona de confianza y valor. Tu modo de com- 
portarte crea una imagen de como quieres que la gente te vea. Debido 
a las experiencias diferentes de la gente, no todos van a percibir tu com- 
portamiento de la misma manera. 

Queda pendiente la cuarta parte de tu auto-concepto: el auto-concep- 
to espejo. Es decir la manera en que reaccionas a lo que tu crees que los 
demas piensan de ti. Esta parte tambicn incluye cualquier cambio per- 
sonal, interior o exterior, que obras para complacer la imagen que la 
gente tienc de ti. Cambias para ganar la aprobacion y aceptacion de 
aquellas personas que son importantes para ti. 

El auto-concepto no es estatico, sino que crece y cambia. Nuevas expe- 
riencias c intcracciones cambian tu auto-concepto. La manera en la que 
te vcias a ti mismo cambio cuando pasaste de la ninez a la adolescencia. 
Como adolescente te portas de una manera difcrente con tus familiares. 
Te has enfrentado con situaciones completamente distintas a las que te 
habias enfrentado cuando eras nino. Tu auto-concepto actual es muy 
difcrente de aquel que tuviste de nino. 

Asi como dc nino a adolescente cambio tu auto-concepto, tu prescnte 
imagen personal cambiara cuando seas mayor. Las nuevas situaciones y 
e\periencias hacen que te comportcs de una manera difcrente. Esto quiere 
decir que tu auto-concepto cambiara una y otra vez por toda tu vida. 

3o 



times you may want to be more popular or more out-going. Everything 
you would like to be, or think you should be, becomes your ideal self- 
concept. 

A third part of your self-concept is your social self-concept. This is 
your awareness of how you present yourself to other people. If people 
see you as strong-willed, self-confident, and forceful, it is probably be- 
cause you want others to have this opinion of you. You create a picture 
that lets other people see you by the way you behave. Because of dif- 
ferent experiences, not all people will perceive your behavior in the 
same way. 

The fourth and final part of your self-concept is your looking-glass 
self-concept, which is the way you respond to how you think others 
see you, and any personal changes you may make because of the images 
others have of you. You make these changes to gain approval and ac- 
ceptance from those who are important to you. 

A self-concept is not static. It grows and changes. New experiences 
and interactions with others create changes in your self-concept. Your 
self-concept became different when you passed from childhood to adoles- 
cence. As a teenager you have had to relate differently to others around 
you; you have had to face new situations which are very different from 
anything you knew as a child. Your present self-concept is a great dis- 
tance from the self-concept you had as a child. 

Just as your self-concept as a teenager has altered from that which 
you had as a child, so will your present self-concept change as you become 
an adult. New situations and experiences will demand that you act dif- 
ferently. This means that you will change your self-concept again and 
again throughout your life. 
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Suggestions: 

Discuss with students the origins of the social self. Point 
out that as children they soon learned what was socially 
acceptable. Ask them how children learn "right" from 
wrong* 

a. Point out that a child soon learns to get its 
needs fulfilled by crying, smiling, saying please, 
etc. 

b. Ask the students about themselves when they 
were little. How did they learn "right" from 
"wrong" and begin to build their social self? 

Have the students think about their own life histories. 
Have them write down two ways they think their self- 
concept has changed. Ask them to explain why (new 
goals, physical changes, etc.). 

Have students describe any changes and any problems 
they have had to face. (Students may or may not want 
to describe physical changes, such as acne, pimples, 
growth, etc. You might ask them how they felt when 
they were little and their teeth began to come in.) 

Ask them if they treat members of the opposite sex the 
same way they did when they were small. 

Discuss why change in self concept takes place. What 
would happen if a person didn't change? Would friends 
and relatives accept a teenager behaving like a little 
child? Why? 



4 



Sugerencias: 

Haga que los estudiantes discutan lo que signifies cam- 
biarse de una ciudad o pais a otro. 

a. iQu6 sintieron la primera vez que conocieron a 
los niffos del nuevo lugar? iPor qui? 

b. iQui sintieron cuando fueron a la escuela el 
primer dia? iPor qui? 

c. tCdmo se sentian cuando conocieron por pri- 
mera vez a alguien de un grupo itnico diferen- 
te? iPor qui? 

d. iQu6 tenia que suceder antes de que se sinti- 
eran cdmodos en grupos itnicos diferentes de 
los suyos? iPor qui? 




En el siguientc ensayo, vas a leer la historia de Carol H M una joven pa- 
namena de quince anos, cuya familia recientemente se mudo a Chicago. 

Las entrevistas fueron parte de un proyecto especial, Un grupo de es- 
colarcs, estudiantes de psicologia, entrevistaron a adolcscentes paraapren- 
der algo accrca del auto-concepto de cada uno. Carol H. fue una de las 
estudiantes entrevistadas a lo largo dc cuatro mescs. 



Carol H. y su auto-concepto 

Carol vive en Chicago y asistc a una escuela publica. Ella vive con sus 
padres y tienc un hcrmano men or de ; .,ce anos y una hermana menor de 
ocho anos, Su familia ha esUelo en : u A%stados Unidos hace unos dos anos. 
Este verano su familia espera volver a Panama, dondc le han ofrecido un 
cmpleo a su padre. 




In the following case study, you will read about Carol H M a fifteen 
year old girl from Panama, whose family recently moved to Chicago. 

These interviews were part of a special pruject. A team of graduate 
psychology students interviewed teenagers to learn about cp^h one's 
self-concept. Carol H. was one of the students interviewed over a four 
month period. 

Carol H. and Her Self-Concept 

Carol lives in Chicago and attends a public school. She lives with her 
parents, and she has a youngei brother who is eleven, and a younger sister 
who is eight. Her family has been in the United States for about two 
years. This summer they hope to return to Panama, where her father has 
been offered a job. " 
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Suggestions: 

Have students discuss what it's like to move from one 
city or country to another. 

a. How did xhey feel when they first met the kids in 
the new place? Why? 

b. How did they feet when they went to a new school 
for the first time? Why? 

c. How did they feet when they met someone from a 
different ethnic group for the first time? Why? 

d. What had to happen before they felt comfortable 
in ethnic groups different from their own? Why? 
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Nota: 

El auto-concepto y sus cuatro partes contribuyen a la 
formacidn de la persona I /dad de cada persona. Es impor- 
tante reconocer que los conceptos tales como auto- 
concepto y sus partes son en real/dad solamente expre- 
siones de psicologia que se usan como instrumentos para 
estudiar a gente. El auto-concepto, como tal instrumen- 
to, nos ayuda a entender la personal/dad de otros nor 
medio de sus acciones y palabras, pero siempre debemos 
tener cuidado de no utilizar este instrumento para juzgar 
a otra gente. 

Sugerencias: 

Antes de leer las entre vistas, los estudi 'antes pueden re- 
pasar las cuatro partes del auto-concepto: auto- 
concepto personal, auto-concepto ideal, auto-concepto 
social, auto<oncepto espe/o. 

Grupos de estudiantes pueden discutir cada uno de sus 
cuatro tipos de auto-concepto entre ellos para reforzar 
las diferencias entre cada concepto. 

La primera excursion despuds de este ensayo es buena 
para repasar las diferencias entre las partes del auto- 
concepto. 
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Las cuatro cntrevistas fucron hcchas en espanol c ingles. Cada entre- 
vista duro aproximadamente una hora. El que entrevista provee extractos 
de las respuestas de Carol, Los comentarios sobrc la entrevista siguen a las 
rcspuestas de Carol, 

Auto-concepto personal 

CAROL: En Panama, yo era la primera en presentarme a la maestra o a 
los nuevos estudiantes, p^ro aqui no, Aqui en los Estados Unidos, 
me siento mas incomoda, con menos confianza. Me es dificil saber 
que debo dccir o hacer, A veces no entiendo lo que dice la gente—y 
no quiero cometer errorcs y decir o hacer algo mal, 

Cuando recien Uegamos aqui, me senti fuera de lugar, A veces 



The four interviews were conducted in Spanish and English. Each 
interview lasted about one hour. The interviewer provides excerpts from 
Carol's answers. Comments about the interview follow Carol's answers. 



Personal Self-Concept 

CAROL: In Panama, I wa k s always the first to meet the teacher or new stu- 
dents, but not here. Here in the United States, I feel less confident. 
It's hard for me to know what to say or do. Sometimes I don't under- 
stand what people are saying— I don't want to make mistakes and say 
or do the wrong thing. 

When vve first moved here, I didn't feel a part of things. I didn't 




Note: 



Self -concept and its four parts help form each person's 
personality. It is important to recognize *hat concepts 
such as self concept and its parts are really only expres- 
sions of psychology which are used as tools to study 
individuals. The self-concept as such an instrument helps 
us understand the personality of others through their 
actions and words. We should, however, always be 
careful not to use this instrument to judge other people. 

Suggestions: 

Before reading the interviews, the students might review 
the four parts of self ^concept: personal self -concept, 
ideal self-concept, social self-concept and looking glass 
self-concept 

Student groups might discuss each of their own four 
types of self-concept with each other to reinforce the 
differences between each one of the concepts. 

The first excursion after this case study is good for re- 
viewing differences between the parts of the self-con- 
cept. 



Notas: 

Bajo nuevas circunstancias el auto-concepto de una 
persona es siempre m£s d6bil Los auto-conceptos 
positivos en situaciones nueva* se pueden cultivar 
cuando la persona se acostumbre a un medio-ambiente 
nuevo, como Carol en su clase de ciencias, o cuando 
aprende el lenguaje y las costumbres de un grupo Atnico 
diferente del suyo. Cuando se siente cdmoda en dos 
culturas el/a es ambos bilingue y bicultural con un auto- 
concepto posit ivo al interactuar en dos grupos itnicos 
diferentes. 

En muchos lugares del mundo como Suiza, el sureste de 
Asia y Africa, la gente se siente cdmoda con tres o 
mas lenguajes y culturas y tiene un auto-concepto posi- 
tive*. A esta gente se le puede llamar multicultural y 
multilingue. 

Sugerencia : 

Haga que los estudiantes discutan como se sienten en 
situaciones nuevas. iCdmo se sintieron en estas situa- 
ciones? £C6mo cambid esto con el curso del tiempo? 
Por ejemplo: discuta una primera cita. 
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me senti'a aislada. A veces no me senti'a como las demas muchachas. 
En primer lugar, no creo que liable muy bien el ingles. La mayoria de 
la gente dice que sf f pero creo que lo hacen por bondad. 

Cuando hablo ingles me siento diferente, como si fuera otra per 
sona. Cuando hablo espanol, me siento como mi misma, como Carol, 
la persona que cor jzco, la persona que soy* 

En Panama todo es facil para mi. Es facil contestar cuando la 
maestra me hace una prcgunta o me pide que haga algo. Alia, cuando 
quiero hacer algo por primera vez mc es facil, pero aqui me siento 
incomoda, hasta demasiado avergonzada para intentar cosas nuevas, 
hacer algo nuevo. 

La semana pasada, en la clase de ciencias, hicimos un cxperimcnto 
con el quemador iiunsen. Tenia micdo, mucho miedo de cometer un 
error. Pero cntendi todo lo que teniamos que hacer. Solo teniamos 
que hcrvir agua y buscar trazas de cal en el plato de peltre. Iliervo agua 
en casa y nunca me he puesto nerviosa. 

Aqui en los Estados Unidos, a veces me siento incomoda y no hablo 
con nadie. 

Comentarios del que entrevista 

Este parecc scr el punto de vista que Carol tiene tie su auto-concepto 
persona). Sus expericneias cn los Estados Unidos han cambiado una parte 
de su auto-concepto. El vivir en un pais diferente y aprender otro idioma 
y otra cultura han influido en su auto-concepto. Su reaction ante esas 
nuevas expericneias es la de detenerse, csperar, tratar de entender que 
ocurrc. 

En parte, Carol parece tener razon cuando describe su auto-concepto 
personal, Es vcrdari que parece cstar incomoda e inscgura de si misma. 



always feel like all the rest of the kids. For one thing, I don't think I 
speak English very well. Most people say I do, but inside of me, I 
think they're just trying to be nice. 

When I speak English I feel different, like I'm somebody else. 
When I speak Spanish I feel more like me, like Carol, the person that 
I really know, the person that I am. 

In Panama, it's easy for me. It's easy to answer when the teacher 
calls on me or asks me to do something. There, when I have to do 
something for the first time, it's easy for me. But here, I feel uncom- 
fortable, even embarrassed to try new things, to do something new. 

Last week in science class we did an experiment with the Bunsen 
burner. I was scared, really scared of making a mistake. But I under- 
stood everything we were supposed to do. We only had to boil water 
and look for traces of limestone on the pewter dish. I boil water at 
home and it's never made nie nervous before. 

Here in the United States, I sometimes feel uncomfortable and 
keep to myself more. 

Interviewer's Comments 

The above seem to be Carol's views about her personal self-concept. 
Her experiences in the United States have helped to change this part of 
her self-concept. Living in a different country and learning another 
language and culture have influenced her self-concept. Her response to 
these new experiences is to hold back, to wait, to try to understand each 
situation as it happens. 

Carol seems to be partially correct when describing herself, her 
personal self-concept. She does appear to be uncomfortable and un- 
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Notes: 

Under new circumstances a person's self concept is ah 
ways weaker. Positive self -concepts in new situations can 
grow as the person becomes accustomed to the new envi- 
ronment, like Carol in her science class or when she 
learns the language and customs of an ethnic group dif- 
ferent from her own. When she feels comfortable in two 
cultures, she is both bilingual and bicultural with a posi- 
tive self-concept in interacting with two different ethnic 
groups. 

In many places of the world, such as Switzerland, South- 
east Asia, and Africa, people are often comfortable in 
three or more languages and cultures and have positive 
self-concepts in all three. These people can be called 
multicultural and multilingual. 

Suggestion; 

Have students discuss how they feel in new situations. 
How did they feel about themselves in those situations? 
How did this change over time? Example: Discuss a first 
date. 
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Sugerencias: 

Haga que sus estudiantes discutan sus planes futuros. 
iEn qui les gu star fa trabajar? tQui pasos han dado? 
tHan mvestigado cdmo obtener un empleo? 

Haga que sus estudiantes discutan si la gente puede ser 
secretamente ttmida o tener miedo, pero seguir compor* 
tandose bien ante el publico. 

Nota: 

Manolete, el gran torero espanol, dijo una vet, — Las 
piernas me tiemblan el primer dia de la temporada. Me 
dejan de temblar el ultimo dia. 




Pero se siente asi solamente cuando habla ingles, Cuando habla espanol, 
esta a gusto, tiene mas confianza y sonn'e frecuentemente. 

Algunos psciologos y lingiiistas creen que la gente bilingue y bicultural 
tiene la capacidad de desarrollar una personalidad mas completa y mas 
flexible que la gente monolingue y monocultural. Tal personalidad se 
llama bicultural o multicultural. Creen que una persona bicultural o 
bilingUe puede tcner exito en una variedad de situaciones y que puede 
conocer a mucha gente y tener una variedad de amistades. Ellos creen que 
la persona que experimenta mas de una sola cultura y un solo idioma 
aprende que puede comportarse de varias maneras, 

Carol esta dandose cuenta de que hay otras maneras de comportarse y 
parece que esta aprendicndolas en la escuela. Como una panamena experi- 
mentando actitudes e ideas diferentes en la sociedad norteamericana, esta 
desarrollando un auto-concepto personal y bicultural. 

Auto-concepto ideal 

CAROL: Me gustana ser aplicada en todas las closes, no solamente en al- 
gunas. Tengo dificultades con matematicas y de veras me gustana 
salir mejor. 

Si\ he pensado en mi futura carrera, me gustan'a ser medica y ad- 
ministrar un hospital grande o un centro de investigaciones. A lo mejor 
podna descubrir la cura para el cancer o para las enfermedades cardia- 
cas. Para mi, es maravilloso ayudar a la gente. Al ser medica, podn'a 
ayudar a los demas. 

Creo que soy muy timida pero me gustana ser valiente y deporti- 
va. Admiro a personas como Nadia Comaneci, Olga Korbut y Moham- 
mad Ali. Aunquc fueran timidos, hacen cosas muy valientes. 
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sure of herself, but she seems this way only when she speaks English. 
When she speaks Spanish she relaxes, appears very confident, and smiles 
frequently. 

Some psychologists and linguists believe that bilingual, bicultural 
people have the capacity to develop a richer and more flexible person- 
ality than monolingual, monocultural people. They call this person- 
ality bicultural or multicultural. They believe that a bicultural or bilingual 
person can more successfully deal with many different situations and 
many types of relationships. They believe that a person who experiences 
more than one culture and language learns that there are a number of 
acceptable patterns of behavior. 

Carol is becoming aware that there are other ways of behaving and 
seems to be learning them in school. As a Panamanian experiencing and 
learning different attitudes and ideas in a North American society, she is 
developing a bicultural personal self-concept. 

Ideal Self-Concept 

CAROL: I would like to be good in all my classes, not just some of them. 
I seem to have a real hard time with math and I would really like to do 
better in it. 

Yes, l\v thought about my future career. I'd like to be a doctor 
and run a big hospital or a research center. Maybe I could discover a 
cure for cancer or heart disease. For me, it's great to help others. By 
being a doctor I could help others. 

I feel I'm too shy and I would like to be brave and athletic. I ad- 
mire people like Nadia Comaneci, Olga Korbut, and Mohammad Ali. 
Kven if they were secretly shy, they still do brave things. 
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Suggestions: 

Have students discuss their career plans. What would 
they like to do for a job? What have they done about it? 
Have they investigated how to get the job? 

Have students discuss whether people can be secretly shy 
or afraid, but still perform well before the public. 

Note; 



Manolete, the great Spanish bullfighter, once said, "My 
knees begin to tremble on the first day of the season. 
They stop trembling on the last day. " 





Nota: 

„i auto-concepto positivo muy fuerte quizas no siempre 
,ea bueno. El auto-concepto positivo muy fuerte puede 
causer que tengamos un concepto bajo de otros. Para 
f Oder trabajar bien con otros hay que tener un buen 
*;oncepto de otroc, Aunque Carol todavia se siente tn- 
comoda en su nuevo medio ambiente su auto-concepto 
positivo esta desarrollando y ella continua pensando bien 
de los que la rodean. 



Bueno, creo que me gustan'a hacer lo que hacen los hombres: 
competir en carreras de carros o hasta ser pilota de un avion de chorro. 
Las mujeres y los hombres son iguales. Quicro hacer lo que a mi me 
parezca bien. El ser mujer no quiere decir que no pueda hacer esto o 
aquello. 

Comentarios del que entrevista 

El auto-concepto ideal de Carol dcmuestra un gran interes en la macs- 
tria y la compctcncia. Ella manifiesta esto al hablar He su deseo de admi- 
nistrar un hospital grande, y salir bien en la escucla. 

Parecc haber una diferencia entre el auto-concepto personal y el auto- 
concepto ideal de Carol. Ella se describe en su auto-concepto personal 
como incumoda, temerosa e insegura de si misma en situaciones socialcs. 
Se describe en su auto-concepto ideal como valiente y atletica lo bastante 
capaz de hacer cualquicr cosa. 

Su auto-concepto ideal es como le gustan'a ser. No es un "ser pcr- 
fccto," sino como ella dcscan'a convertirse. 

Auto-concepto social 

CAROL: Al principio, cuando vine a Chicago, me sentia thnida y sola, 
pero ahora me siento mas confiada y creo que mis amigos me quicren 
por ser tan alcgre y amablc. Me gusta ayudar a la gente y prestarles 
cosas. Trato de ayudar a mis amigos cuando tienen problemas. 

tiComo quiero que me vea la gente? Bueno. . . creo que quiero 
que mc vcaii como una verdadera amiga. Quiero que me vean como 
una persona honrada, sinccra y generosa. La gente es muy importante 
para mi. 
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I guess I'd like to do more things boys do, like race cars, or even 
fly a jumbo jet. Girls and boys are equal. I feel like I should be able to 
do anything I want to. Being a girl shouldn't mean I can't do this thing 
or that. 
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Interviewer's Comments 

Carol's ideal self-concept shows her desire for mastery and compe- 
tence. She shows this by her desire to run a big hospital and do well in 
her school work. 

I nere seems to be a difference between Carol's personal self-concept 
and her ideal self-concept. She descrihes her personal self-concept as 
feeling uncomfortable, being afraid to try new things, and being unsure 
of herself in social situations. She describes her ideal self-concept as 
brave and athletic -strong enough to handle anything. 

Her ideal self-concept is how she'd like to he. It is not a "perfect 
self," but the self she dreams of becoming. 

Social Self-Concept 

CAROL: At first, when I came to Chicago, I felt shy and alone, but now I 
feel more confident, and I think my friends like me because I am so 
cheerful and friendly. 1 like to help people and lend things to my 
friends. I try to help my friends when they have problems. 

How do I want people to see me? Well... I guess I want them to 
see me as a real friend. 1 want them to see me as honest, sincere, and 
generous. People are very important to me. 
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Note: 

A strong positive self concept might not always be good. 
Too strong a self-concept might cause you to have a low 
concept of others. In order to work well with others a 
positive self-concept is needed, but it is just as important 
to also have positive concepts of others. Although Carol 
still feels uncomfortable in her new environment, her 
positive self-concept is growing, and she also continues 
to think highly of those around her. 
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Sugerencias: 

Este seria el tiempo apropiado para dar la pelicula "El 
ojo del espectador"* con Richard Conte. La pelicula, 
que se puede conseguir en ingtes, francos y espafiol, se 
considers un cl&sico. La pelicula describe extremada- 
mente bien cdmo varias personas perciben la misma 
situacidn de diferentes maneras y las consecuencias de 
las percepciones ajenas. 

*Distribui'da por BNA Communications, Inc. 9401 
Decoverly Hall Road, Rockville, Maryland 20850. 
(301) 948*0540. 
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Comentarios del que entrevista 

A Carol parece gustarle mucho la gente. El ser sociable y respetada por 
otros le cs importante. Se interesa por las necesidades de los demas. Le 
interesa la gente y trata de ayudar cuando puede. 

Parece que su incomodidad y auto-concepto debil fueron causados por 
su nueva situacion. Estaba incomoda porque se sentia insegura con las 
costumbrcs norteamericanas. Ademas, por ser diferente, temia que no la 
aceptaran. Carol se sintio incomoda hasta que estuvo segura de si misma, y 
supo que hacer y como actuar. Entonccs, ella se desarrollo en una persona 
mas receptiva, amable y bondadosa con los demas dc su nuevo pais. 

Auto-concepto espejo 

CAROL: Al principio sail mal en la escuela y no tenia amigos. A veces, 
algunos muchachos se rcian cuando comet la errores en ingles. Una 
vez, un muohacho trato de burlarse de mi por ser de tez morena. Des- 
pucs cuando cmpcce a salir mejor en mis clases, algunos muchachos 
quisicron decir que yo era la preferida dc la macstra. 

Al principio me dio coraje. Pero, despucs de pensarlo bien, me di 
cucnta de que era una tonteria enojarmc. Quizas me tengan envidia 
porque ahora salgo bien en mis estudios. De todos modos,estoy con- 
tenta de que la macstra me ayude, porque eso es importante para mi. 

Pues, cquien sabc por que sc portan asi? Quisiera saber como los 
chicos que sc burlan de mi se llevarian si se mudaran a Panama. No 
hablan cspanol ni conocen las costumbrcs, pucs, la vida les scna bien 
dificil. Mientras aprendo mas del idioma y dc la cultura de mis nue- 
vos amigos en Chicago, les ensenare sobre el idioma y las costum- 
brcs dc mi pais. 
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Interviewer's Comments 

Carol seems to be very person -oriented. Being sociable and liked by 
others is important to her. She is sensitive to the needs of others. She 
c ares about people and tries to help them whenever she can. 

It seems that her discomfort and weak self-concept were caused by 
her new situation. She was ill at ease because she was unsure of 
customs in the United States, and because she feared she wouldn't be 
accepted because she whs different. Carol felt uncomfortable until she 
was sure of herself and learned what to do and how to act. Then she 
developed into an open, friendly, sharing person with others in her 
new country. 

Looking-Glass Self 

CAROL: At first I did poorly in school and had no friends. Sometimes, 
kids laughed when I made mistakes in English. Once, a boy tried to 
tease me for having brown skin. Later on when I started to do well in 
my classes, some kids tried to say I was the teacher's favorite student. 

At first, I was angry, but then I thought about it for a while. I 
decided that being angry at them was foolish. Maybe they're jealous 
because I now do so well in school. The teacher does spend a lot of 
time helping me, and that's important to me. 

Well, who knows why they act as they do? I wonder how well 
those kids would do if they moved to Panama. They don't speak 
Spanish or know the customs there; it would be really hard for them. 
As I learn more about the language and culture of my new friends 
in Chicago, 1*11 teach them about the language and customs of my 
country. 




Suggestions: 



This might be an appropriate time to show "The Eye of 
the Beholder"* with Richard Conte. This film, available 
in English, French, and Spanish, is considered a classic 
and relates extremely well the way others perceive the 
same situation and the consequences of those percep- 
tions. 

* Distributed by BNA Communications, Inc., 9401 De- 
cover ly Hall Road, Rockville, Maryland 20850. (301) 
948-0540. 
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Nota: 

El auto-concepto posivvo de Carol continua desarrollan* 
dose porque el/a se detiene y piensa subre lo que esta 
pasando y trata de mejorarse a si misma> 

Sugerencias: 

Haga que los estudiantes discutan como sus auto* 
conceptos han cambiado en los ultimos dos ahos: en la 
escuela t en el hogar y con gente a quien acaban de 
conocer. 
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Comentarios del que entrevista 

El auto-conccpto espejo es la manera en que creemos que nos ven los 
dcmas y como reaccionamos a esa imagcn, Como un espejo, usamos las 
rcaccioncs de otros para vcrnos mcjor y mas claramente. Todos podcmos 
accptar o rcchazar lo que los otros ven en nosotros y lo que esperan de 
nosotros. Quizas sean injustos y no U ngan razon, Tal vez acierten, 

Carol reacciono muy bien ante los chistes sobre su ingles, su piel mo- 
rena y ser la favorita de la profesora, Paso algiin tiempo evaluando lo que 
dijeron, y esta tomando medidas para ser aceptada y apreciadapor otros, 

Cambios en el auto-concepto 

El auto-conccpto no cs estatico sino que cambiay crece, A travcs dc la 
vida, cxperimentas nuevas expcricncias, Tu propio auto-concepto tambien 
cambia durante la vida, sobre todo cuando te enfrentas con nuevas expe- 
riencias y nuevas situaciones y cuando conoces anuevagente. Algunas de 
estas experiencias son agradables, mientras otras son chocantes y hasta 
dolorosas, 

Algunas de las experiencias de Carol, como clla ha dicho, le molesta- 
ron y le dolieron. Por consiguiente, su auto-conccpto paso por varios cam- 
bios. Se dcspidio de sus amigos y parientes en Panama para venir a los Es- 
tados Unidos donde no conocia a nadie. Tenia que aprender a acostum- 
brarse a situaciones nuevas y a veces dificiles. El primer problema que 
tenia en la nueva escuela secundaria era el del idioma. Al principio no 
entendio nada cuando le hablaron ingles. Otra dificultad sen'a la dife- 
rencia que vio en el comportamicnto dc los estudiantes norteamericanos y 
los de Panama. Adenias la disciplina era mas n'gida en las escuelas paname- 



Interviewer's Comments 

The looking-glass self-concept is how we think others see us and how 
we respond to their image of us. Like a mirror, we can use others' reac- 
tions to us in order to see ourselves more clearly. We can accept or reject 
what others see in us and expect of us. They may be unfair and incorrect 
or they may be correct. 

Carol responded very well to the poor jokes about her English, the 
remarks about her brown skin, and about being the teacher's favorite. 
She spent some time evaluating what was said, and is trying to take steps 
to be liked and accepted by the other students. 

Changes in the Self-Concept 

The self is not static. It is always changing and growing. Your self- 
concept changes as you go through life, facing new experiences, meeting 
new situations and new people. Some of these experiences arc pleasant, 
while others may be jarring and even quite painful. 

A number of Carol's experiences, as she has said, upset her and caused 
her some distress. As a result, her self-concept went through various 
changes. She left her friends and relatives in Panama to come to the 
United States where she knew no one. She had to learn to deal with new 
and sometimes difficult situations. The first problem she had to face in 
her new high school was a language problem. At first she did not under- 
stand anything when people spoke English to her, and then giadually 
with much perseverance she learned English. Another difficulty for her 
was probably the differences she saw between the behavior of students 
in the United States and those in Panama. Also in Panamanian schools, 
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Note: 

Carol's positive self-concept is growing because she is 
stopping and thinking about what is happening around 
her and attempting to improve herself. 

Suggestion: 

Have students discuss how their own self-concepts have 
changed over the past two years, in school, at home, and 
with new people they have met 



nas. La ropa, tambien, cs diferente. Mientras que muchos estudiantcs en 
los Estados Unidos usan pantalones y se visten informalmente, los estu- 
diantcs en Panama usan uniformes. 

Hacer frente a una nueva situation puede influir en el auto-concepto 
de una persona. Por un rato, C*rol se volvio algo insegura de si misma, y 
hasta incomoda. Pero poco a poco se le paso esa incomodidad, hizo 
muchos amigos nuevos y ahora sale mejor en sus estudios. 



discipline is much stricter. Clothes, too, are different. While many stu- 
dents in the United States wear jeans and dress casually, students in 
Panama must wear uniforms. 

Facing a new situation can influence a person's self-concept. For a 
time Carol became somewhat unsure of herself, but gradually she over- 
came her discomfort, made many friends, and now she is doing better 
in school. 
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ACTIVIDADES 



Actividad 1 

Explora tu propio auto-concepto. Repasa el ensayo de Carol para com- 
prender los significados de auto-concepto personal, auto-concepto social y 
auto-concepto ideal. 

a. Por escrito o por dibujo, di como es tu auto-concepto personal. 

b. Por escrito o por dibujo, di como es tu auto-concepto social. 

c. Por escrito o por dibujo, di como es tu auto-concepto ideal. 

Actividad 2 

Haz una lista de tres personas famosas o personas a las que mas admi- 
ras. Pueden ser mujcrcs o hombres, muertos o vivos. Compara las carac- 
teristicas que crees tener con las de estas personas. 

Actividad 3 

Picnsa cn tu auto-concepto y como ha cambiado a traves de los anos. 

a. Discute con tus padres, familiares y amigos como eras de nino. 
Asegurate de preguntarles acerca de tus caracteristicas positivas. 

b. Explica por escrito o por dibujo como han cambiado tu auto- 
concepto personal, tu auto-concepto social y tu auto-concepto 
ideal. 

Actividad 4 

Piensa en tu auto-concepto. Proponte cambiar algun aspecto de tu 
auto-conccp*o personal. Haz lo noccsario para cambiarlo. Dos semanas 
despucs, contcsta estas pregunt a.:: eTuviste exito? cPor que? 



ACTIVITIES 
Activity 1 

Explore your own self-concept. Review the case study about Carol to 
find out about the meanings of personal self-concept, social self-concept, 
and ideal self-concept. 

a. Write or draw a picture to show what your personal self-concept 
is like* 

b. Write or draw a picture to show what your social self-concept 
is like, 

c. Write or draw a picture to show what your ideal self-concept 
is like* 

Activity 2 

List the names of three celebrities or people you admire most, male or 
female, living or dead. Compare the characteristics you think you have 
with the characteristics these people have* 

Activity 3 

Think about your self-concept and how it has changed over the years. 

a. Discuss what you were like as a child with your parents, other 
relatives, and friends. Be sure to ask them about your positive 
characteristics. 

b. Explain in writing or in a picture how you have changed in 
your personal self-concept, social self-concept, and ideal self- 
concept. 

Activity 4 

Think about your self-concept. Decide to change one thing about your 
personal self, and then take the steps necessary to change it. Two weeks 
later, answer these questions; Were you successful? Why? 



EXCURS10NES 



Siguc las instrucciones para poner en praclica los conceptos aprendi- 

dos. 

Excursion 1 

cCual es el verdadero yo? 

a. Por cada declaracion indicada abajo, escribe en una hoja de papel 
la letra P, S, I, o E segun la declaracion que describa tu auto- 
concepto personal, social, ideal, o espejo, Puede aplicar mas de 
una designacion en algunos casos. Cuestiones de doble asignacion 
se pueden discutir en clase, (El maestro o la maestra daran 
las instrucciones.) 

1) Hablando en terminos generates, pienso que tengo un buen 
cucrpo, 

2) No tengo miedo de probar diferentes platillos etnicos, 

3) En realidad no me gustan los ninos tan to como me debieran 
gustar. 

4) No les caigo bicn a mis maestros, 

5) Ojala que fucra mas alto(a). 

6) Trato dc vivir de acuerdo con las normas establecidas por 
mis padres. 

7) Me siento bien dc poder h?blar dos idioma^ 

8) Me gusta sonar despierto(a). 

9) Todos creen que soy listo(a). 

10) Creo que soy deshonesto(a). 

1 1 ) Yo se que en verdad les caigo bien a mis amigos* 

12) Te cncantara como me vcre cuando pierda quince libras de 
peso* 

13) Me sicnto incomodo(a) cuando la gente habla un idioma que 
no se, 
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EXCURSIONS 



Follow the instructions to apply the concepts you have learned. 
Excursion 1 
Which is the real me? 

a. For each statement below, note on a separate sheet of paper the 
letters P, S, I, or L, depending on whether the statement des- 
cribes your personal, social, ideal, or looking-glass self-concept. 
More than one label may apply. Questions that overlap may be 
discussed in class. (Your teacher will provide directions.) 

1) Generally speaking, I think I have a good body. 

2) I'm not afraid to try different ethnic foods. 

3) I don't really like children as much as I ought to. 

4) My teachers don't like me. 

5) I wish I were taller. 

6) I try to live up to the standards set for me by my parents. 

7) I feel good about speaking two languages. 

8) I enjoy daydreaming. 

9) Everybody thinks I'm smart. 

10) I feel I'm dishonest. 

11) 1 know my friends really like me. 

12) You'll love the way I look when I lose fifteen pounds. 

13) 1 feel uncomfortable when people speak a language I don't 
know. 
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14) Estoy haciendo ejercicios una hora diaria para desarrollar 
mejor el fi'sico. 

15) Me llevo bien con casi toda la gcnte. 

16) Visto para complacerme. 

17) Soy agradable. 

18) Nunca diria mentira; una buena persona nunca miente. 

19) No tengo dificultad en mezclarme con gente de diferentcs 
antecedentes. 

20) Me siento feo(a). 

21) Tengo que obtener mejores calificacioncs. 

22) Soy una persona unica. 

23) Con frecuencia hago las cosas que a mi me gustan, aunque 
no les gusten a mis amigos. 

24) Quisiera ser hermoso(a). 

25) Creo que basicamente estoy bien. 

b. Piensa en diferentes animales. Escoje uno cuya apariencia y com- 
portamiento pienses esta mas de acuerdo con tu: 

1) Auto-concepto personal. 

2) Auto-concepto social. 

3) Auto-concepto ideal. 

4) Auto-concepto espejo. 
Kxplica por que. 

c. Trata de describir las formas de comportamiento que encuentres 
en ti mismo, las cuales has "tornado prestadas" o modcladas de 
las siguientes personas: 

1) Tu mama. 

2) Tu papa. 



14) Vm exercising one hour a day to develop a better physique, 

15) I get along with most people, 

16) I dress to please myself, 

17) I'm a good spori 

18) I would never lie; a good person never lies. 

19) 1 have no trouble mixing with people of different back- 
grounds, 

20) I feel ugly. 

21) 1 have to get better grades, 

22) I'm a unique person, 

23) 1 frequently do the things I like best, even though it dis- 
pleases my friends, 

24) I wish I were beautiful, 

25) I think Vm basically OK. 

b. Think of different animals. Pick one whose appearance and be- 
havior you think fits in best with your: 

1 ) Personal self-concept. 

2) Social self-concept. 

3) Ideal self-concept. 

4) Looking-glass self-concept. 
Explain why. 

c. Try to describe the behavior traits you find in yourself which 
you have "borrowed" from or modeled after any of the fol- 
lowing people; 

1) Your mother. 

2) Your father. 
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3) Tu hermana (o tus hermanas). 

4) Tu hermano (o tus hermanos). 

5) Tu grupo coetaneo de escuela primaria. 

6) Tu grupo coetaneo presente. 

7) Tus maestros. 

8) Heroes culturales (personajes de teatro, politica, deportcs, 
etc.) 

9) Alguien que consideres sobresaliente. 



Excursion 2 
cQuien soy? 

Escribe las palabras Yo soy a la izquierda del margen superior de die- 
ciscis hojas de papel, dejando el resto en bianco. 

a. Pide a diferentes personas que llenen el reslo de la declaration y 
que completen por lo mcnos un parrafo. Pide a cada persona que 
incluya su edad y sexo (el nombre no es necesario). 

b. Kcpasa las hojas completes y anota las diferencias importantes 
entre grupos por sexo y edad. cHay diferencias culturales entre 
las auto-descripciones? Escribelas. 

Kscribe las oalabras Yo soy a la izquierda del margen superior de ocho 
hojas de papel, y las palabras I am en otr<is ocho hojas de papel. Encuentra 
ocho personas que sean bilingiies en los idiomas ingles y espanol. Dales 
una hoja de papel para cada idioma. 

a. Sigue las instrucciones en a y b que se en< uentran arriba. 

b. Haz una lista de las diferencias notables, si hay algunas, entre las 



descripciones que cada persona escribio en los dos idiomas. tHay 
respuestas parecidas entre los que participaron? cSugieren las res- 
puestas que hay un auto-concepto del que "habla ingles" que es 




3) Your sisteT (s). 

4) Your brother(s). 

5) Your peer group in elementary school. 

6) Your peer group now. 

7) Your leachers. 

8) Cultural heroes (those in entertainment, politics, sports, 
etc.). 

9) Someone you consider outstanding. 

Excursion 2 
Who am I? 

Write the words i am on the upper left hand corner of sixteen sheets 
of paper and leave the rest blank. 

a. Ask different people to fill in the rest of the sentence and com- 
plete at least one paragraph. Ask each person to include their 
age and sex (no names are necessary). 

b. Review the completed papers and note any significant differences 
among sex and age groups. Are there any cultural differences 
among the self-descriptions? List them. 

Write the words / am on the upper left hand corner of eight sheets of 
paper, and the words Yo soy on the eight separate sheets. Find eight 
people who arc bilingual in English and Spanish. Give them one sheet for 
each language. 

a. Follow the instructions in a and b abo^e. 

b. List differences you notice, if any, between the two language 
descriptions of each person. Are there similar responses among 
those who participated? Do the responses suggest an "English- 



igual o diferente al auto-concepto del que "habla espanol"? dHay 
alguna evidencia en tus resultados para apoyar la teoria de un 
auto-concepto multicultural? Explica. 

Excursion 3 

cDe tal palo tal astilla? 

Pidele a tus padres o amigos que describan su: 

a. Auto-concepto personal. 

b. Auto-concepto social. 

c. Auto-concep*o ideal. 

Averigua si te pareces mucho o poco a las auto-descripciones que re- 
cibes. 

Excursion 4 

Estigmas: el auto-concepto espejo 

A veces la gente s^ siente torpe o incomoda cuando tiene que tratar 
con alguien que sufre de un impedimento fisico. La manera en que otros 
tc tratan puede afectar tu propio auto-concepto. Para comprender esto 
mejor, consigue un par de muletas o una silla de ruedas y sal a la calle, de 
compras, al cine o a un deporte, o a cualquier lugar publico donde se 
reuna la gente. £C6mo te trato la gente? Describe tu experiencia. 



87 



speaking" self different from or the same as a "Spanish-speaking" 
self? Is the^e any evidence in your findings to support the theory 
of a multicultural self? Explain, 

Excursion 3 

A chip off the old block? 

Ask your parents or friends to describe uieir self-concept. 

a. Their personal self-concept. 

b. Their social self-concept. 

c. Their ideal self-concept. 

Compare how similar you are to the descriptions you get. 

Excursion 4 

Stigmas: The looking-glass self-concept 

People sometimes feel awkward or uncomfortable when they have to 
imeract with someone with a physical handicap. The way others treat 
you can affect your self-concept and your feelings about yourself. To get 
some idea of this, obtain a pair of crutches or a wheelchair and go out 
on an excursion- shopping, to a movie or a sports event, or to any place 
where people gather. How were you treated by other people? Report your 
experiences. 
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Sugerenaas: 

Haga que los estudiantes formen pares, combinando los 
de habla espano/a con los dehabla inglesa. Esto ayudara 
a sus estudiantes a llevar a cabo la investigation. 

Ens6Reles a los estudiantes a hacer una encuesta por es- 
critc. Luego hay que hacer una grafica de los resultados. 

Anote todos los resultados de la c/ase entera. Discuta por 
que la gente hay a votado de tal o cual manera. 
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Excursion 5 

£1 auto-concepto social 

cEs cierto que la gente reacciona a la apariencia fisica de los demas? 
Para comprender las impresiones del auto-concepto social, mira las fotos 
siguientes y haz el experimento sugerido abajo: 




Ilaz una lista de por lo menos veinte personas a las que vas a entrevis- 
tar. Anota la edad, sexo y nivel de education de cada una. Ensenales las 
fotos y preguntdles: 

a. i\ quicn le darian trabajo? cPor que? 

b. il)e quicn compraria algo si anduviera vcndiendo de casa en ca- 
sa? <:Por que? 

c. iA quicn le ayudana en la carrctera? i?or que? 

d. iA quicn eligina como alcalde dc la ciudad? tPor que? 

Pide que cada persona escoja solo una foto para cada pregunta. Pide 
que cada persona explique su preferencia. Anota todas las respuestas. 
Basado cn tu investigacion, contcsta las siguientes preguntas: 
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Excursion 5 

The social self-concept 

Is it true that people react to the physical appearance of others? To 
understand the impressions of the social self-concept, look at the follow- 
ing set of photos and try the experiment suggested below: 




Make a list of at least twenty people you are going to interview. 
Record their age, sex, and level of education. Show them the photos and 
ask: 

a. Who would you hire? Why? 

b. From whom would you buy something if they were selling door 
to door? Why? 

c. Who would you help on the highway? Why? 

d. Who would you elect for city mayor? Why? 

Ask each person to choose only one photo for each question, and have 
each one explain his or her choices. Record all responses. From your re- 
search, try to answer ihe following questions: 
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Suggestions: 

Have students form groups of two, one who speaks 
English with one who speaks Spanish, This will /v/p 
the students to dc the survey. 

Show students how to draw up the survey instrument 
and graph the results. 

Record all the results for the entire class. Discuss why 
people may have voted the way they die 4 



a. dCual hombre o cual mujer fue escogido(a) mas frecuentemente? 

b. tCuales fueron las razones mas comunes por la preferencia de la 
gente? Haz una lista. 

c. tParece haber influido en las respuestas el sexo, la edad o el nivel 
de cducacion en los que contestaron? 

Discute los resultados con la clase y haz un resumen en el pizarron. 
Preguntas finales: cA cual hombre o a cual mujer te pareces? i?or 
que? Escribe por lo menos dos cosas que aprendiste en esta excursion. 
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a. Which male or female was chosen most often? 

b. What were the most common reasons for people's choices? List 
them. 

c. Did the sex, age, or educational level of the respondents seem to 
influence the answers given? 

Share your findings with the class and post your results on the board. 
Final Questions: Which male or female are you most like? Why? Write 
down at least two things you learned from this excursion. 



LISTA DE LECTURA SUGERIDA 



Amick, Robert G., and Brennecke, John H. Psychology: Understanding 
Yourself. Beverly Hills: Benziger, Bruce and Glenco, 1975. 
Los autores discuten los conceptos basicos de psicologia, y enfocan al 
individuo y su relation con el mundo. Usan un lenguaje "simple 0 y 
definiciones marginales cuando no se pueden evitar el uso de expre- 
siones tecnicas. Actividades creativas proveen una oportunidad para 
aplicacioncs practicas de los conceptos aprendidos. 

Biggs, J.B. Information and Human Learning. Glenview, 111.: Scott, 
Foresman, 1971. 

El aprendizaje, la formation de conceptos, la motivation, la perso- 
nalidad y el desarrollo mental son delineados en este libro hicido y 
cntretenido. 

Gergen, Kenneth. The Concept of Self New York: Holt, Rinehart and 
Winston, 1971. 

Estc es un repaso excelente de investigaciones recientes sobre como se 
desarrolla y mantiene el auto-cuncepto. 

Gregory, R.L. The Intelligent Eye. New York: McGraw-Hill, 1973. 
Estc libro explora las unieas y fascinantes cualidades de la perception 
humana. Contiene muchas ilustraciones y tambien incluye anteojos de 
papel para ilustraciones esteroscopicas de tercera dimension. 

Schut2, William C. Here Comes Everyone. New York: Harper and Row, 
1971. 

Este libro explora el movirMento del "encuentro 1 ' como una cultura 
cn si misma. Enfatiza la importancia dc estar conscicntc del cuerpo 
como un ingrediente en los << encuentros ,> y clave como nos sentimos. 
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SUGGESTED READING LIST 

Amick, Robert G., und Brennecke, John H. Psychology: Understanding 
Yourself. Beverly Hills: Benziger, Bruce and Glenco, 1975. 
The authors cover the basic concepts of psychology, and also focus 
on the individual and his or her relationship to the wtdd. They use 
"simple" language and marginal definitions when technical expressions 
cannot be avoided. Creative, helpful activities at the end cf each 
chapter provide an opportunity for practical application of the con- 
cepts learned. 

&ggs, J.B. Information and Human Learning. Glenview, 111.: Scott, 
Foresman, 1971. 

Learning, concept formation, motivation, personality, and cognitive 
development are outlined in this lucid and entertaining book. 

Gergen, Kenneth. The Concept of Self New York: Holt, Rinchart and 
Winston, 1971. 

This book is an excellent review of current research on how the self- 
concept is developed and maintained. 

Gregory, R.L. The Intelligent Eye. New York: McGraw-Hill, 1973. 

This book explores the unique and fascinating qualities of human 
perception. It contains many illustrations and includes a set of paper 
glasses for stereo three-dimensional illustrations. 

Schutz, William C. Here Comes Evervonc. New York: Harper and Row, 
1971. 

This book explores the encounter movement as a subculture in and of 
itself. It centers on the importance of bodily awareness as a vital ingre- 
dient in the encounter and a key to how we feel. 
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El hacelotodo 
Do it Yourself Person 
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Pantos principales: 

1. Cada persona es unica en sus composicidn mental, 
f f si cay emocional. 

2. Cada individuo desarrolla sus propios valores y 
estilo de vivir. 

3. Como es individuo, cada persona tiene una poten- 
cia vasta para el porvenir. 

Nota: 

El propdsito de la carta es que los estudiantes em- 
piecen a pensar acerca de los puntos principales en esta 
unidad. 1) Cada estudiante es unico en su composicidn 
mental, ftsica y emocional; 2) Cada estudiante tiene la 
capacidad de desarrollar sus propios valores y estilo de 
vida; 3) Porque es un individuo unico, cada estudiante 
ya tiene un vasto atavfo de capacidades y la potencia de 
usar dichas capacidades para el futuro como el quiera. 

Nota: 

Hay varias actividades y excursiones en las que hay inter 
accidn en grupos pequehos y grandes, de modo que no 
es necesaho que los estudiantes compartan sus cartas con 
Tony. Asegurese que escriban cartas, pero use su propio 
criterio para ver si deberian compart ir o no las cartas con 
los otros estudiantes. 
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EL HACELOTODO 

Lee esta carta de Tony y despues contestala. 

Ml, 

My. <k cJkx pu k <uiP*,fdfr<Lo all ad&.&c HSlun^u. 
Wf^^^ ^^^^^^ A^^-T^^W^ 
J-Uj&rfi h c^L.dt srwMpjJL f**c suuoh ~£ivfo JfUJi^ di 

CMd. Cfl^Ow* dmX^60 / Cff^ ffuJ&kte CMf+tfc WMche C44-*0J*.C*iwZ7i, 
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DO IT YOURSELF PERSON 
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Read this letter from Tony and then answer it. 

(Mi, 

frutiito 0*4 a. .CHsl (fcm (iMka ia Ho^Jn^j £ . ds&mr 

<U*^ JwULj mJI Ml te^f&rJ Jk& fr^&rtJL <u*£ujk (amELi^ 
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Major Points: 

1. Each person is unique in his or her own mental, 
physical, and emotional makeup. 

2. Each individual develops his or her own personal 
values and lifestyle. 

3. Each person has a vast potential for the future 
because he or she is an individual. 

Note: 

The purpose of this letter is to start students thinking 
about the major points in this unit: 1) Each student 
is unique in his or her mental, physical, and emotional 
makeup; 2) Each student has the capability to develop 
his or her own values and life-style; 3) Because each one 
is a unique individual, each student has a vast array of 
capabilities already, as well as the potential to use those 
capabilities for the future as he or she chooses. 

Note: 

There are several activities and excursions which involve 
small and large group interaction, so it is not necessary 
to have the students share their letters to Tony. Ensure 
that they do write letters, but use your own judgment as 
to whether or not they share those letters with other 
students. 
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Sugerencias: 

Anime a cad a estudiante a que explore su propio ser 
unico. Un buen e/ercicio ser fa que cada estudiante esco- 
giera a otro estudiante a quien se parezca mas en $u ma* 
nera de ser. Haga que discutan las maneras en las que son 
iguales, y luego las maneras en las que son diferentes uno 
del otro. Cada estudiante podrfa escoger a la persona a 
quien m& se parezca, y luego explorar las maneras de Jas 
que sea diferente de esa persona. 

Haga que los estudiantes escriban dos listas: una para 
ellos y otra para la persona que escogieron. Desputis pida 
que comparen sus listas para identificar las semejamas y 
diferencias. 

a. i Hay m6s semejamas? 

b. iHay mds diferencias? 

c. iPor qui piensan que obtuvieron esos resulta- 
dos? 



La carta de Tony refleja algunas dc las cosas que pueden tener valor 
para un individuo. Quizas tu hayas pensado de ti mismo de la manera que 
Tony lo ha hecho y tc conozcas relativamente bien, quien eres y que 
quiercs llegar a ser. Eres un individuo, una persona unica y especial. No 
hay nadie exactamente como tu. Tienes tu propio nombre y tus propios 
gustos, disgustos, emociones, amores y odios. Tienes tu propio estilo de 
vida, tus propios suenos, esperanzas y planes. 

Hasta tienes tu propio conjunto de valores. Valores son aquellas cosas 
que consideras importantes. Si te gusta la musica rock, eso es uno de tus 
valores. Si tu crees que es importante llegar siempre a tiempo, entonces 
eso tambien es uno de tus valores. El ser honesto y decir la verdad es 
tambien otro valor. Cualesquiera que sean tus valores, pueden estar o no 
dc acuerdo con todos los valores que tienen los demas. Esa es una de las 
razones por las cuales las personas son tan diferentes. 

Hay algo mas acerca dc ti en lo que quizas no hayas pensado. Tienes 
un podcr especial sobrc ti mismo, un podcr que nadie mas tiene. Puedes 
dccidir cambiar y desarrollarte de las maneras que tu escojas. Puedes 
escoger la clase de persona que quieras ser, y luego tomar los pasos para 
convcrtirte en aquella persona. Nadie mas puede decidir ni escoger por ti. 
Tienes muchos talentos, habilidades y destrezas. Ahora y en el futuro vas a 
tener muchas oportunidades para usar esas cualidades. No tienes que 
quedarte como eres ahora. Al tratar de tomar los primeros pasos para sel- 
la persona que quiercs ser, lo puedes hacer tu mismo. Tienes todas las 
herramientas si decides usarlas. Eso te hace una persona muy especial, 
claro esta. 
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This letter from Tony reflects some of the things that may be of value 
to an individual. Perhaps you have thought about yourself the way Tony 
has and by now you know fairly well who you are and what you want to 
become. You are an individual, a unique and special person. There is no- 
body else quite like you. You have your own name and your own looks. 
You have your own feelings, likes, dislikes, loves, and hates. You have 
your own life-style, your own hopes, dreams, and plans. 

You even have your own set of values. Values are those things you 
think are important. If you like rock music, that's one of your values. If 
you think it's important for you to always be on time, then that's also one 
of your values. Being honest and telling the truth is another value. What- 
ever your values are, they may or may not agree with all of the values that 
other people have. That's one of the reasons why people are so different. 

There is something else about you that you may not have thought 
about. You have a special power ova yourself, a power no one else has. 
You can decide to change and develop in the ways you choose to change 
and develop. You can make up your own mind about the kind of person 
you want to become, and then act to become that person. No one else 
can really make up your mind for you or choose for you. You have all 
kinds of talents, abilities, and skills. Right now and in the future, you have 
all kinds of opportunities to use those qualities. You don't have to stay 
just the way you are now. When it comes to taking the steps to become 
the kind of person you want to be, you can do it yourself. You have all 
the tools if you choose to use them. That makes you a very special person 
indeed. 
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Suggestions: 

Encourage each student to explore his or her own 
uniqueness. One good exercise is to have each student 
pick another student whom he or she is most like. Have 
them discuss ways in which they are alike, and then 
ways in which they are different from each other. Each 
student might pick the person he or she thinks is most 
like him or her in the world, and then explore ways in 
which he or she is different from even that person. 

Have students write two lists: one for themselves and 
one for the person they chose. Then have them compare 
lists to find the similarities and differences. 

a. Are there more similarities? 

b. Are there more differences? 

c. Why do they think they arrived at those 
results? 
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Sugerencias: 

Haga que f cs estudiantes pinten un cuadro en la men- 
te. En un grupo, haga que los estudiantes describan su 
Jago, el panorama, los sonidos y los olores que ahi haya. 
Pregun^les por qui tienen las personas diferentes cua- 
dro*. Destaque que diferentes experiencias nos ayudan a 
ver las cosas de una manera dtferente. No hay un cuadro 
bueno o malo del I ago. Cada cuadro es tan bueno como 
el otro. 

P /'dales a los estudiantes que analicen y discutan el dia* 
logo en la tira cdmica. Pidales que se imaginen en una 
situacidn semejante y que expresen las cu alidades y 
caracterfsticas que les gustarfan en una persona. Antes 
de empezar las Actividades, termine la discusidn subra- 
yando que cada persona tiene un con/unto de valores y 
creencias que pueden ser diferentes a las de otras per- 
sonas. 



Uno de tus podcrcs unicos es la imaginacion. Puedes pintar un cuadro 
en la mente de una manera como nadie mas. En la mente, trata de pintar 
un lago. Trata de imaginar una cscena entera, con cosas para ver, oir, 
saborcar y olcr. Si compararas las descripciones de otras personas con la 
tuya, probablemente descubririas que son diferentes, 

Ahora usa tus podcrcs imaginativos al leer la tira comica que sigue. 
Dale atencion especial a las semejanzas y difcrencias de los valores expre- 
sados por cada persona en el cuento. tCualcs valores particulares expre- 
san'as si tu estuvieras participando en la discusion? 
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One of the powers that is unique to you is your imagination. You 
can picture things in your mind in a way no one else can. In your mind, 
try to picture a lake. Try to imagine an entire scene, with things to see, 
to hear, to taste, and to smell. If you were to compare, other people's 
pictures would probably be different from yours. 

Now use your powers of imagination as you read the cartoon story 
that follows. Pay particular attention to the similarities and differences 
in the values expressed by each person in the story. What particular values 
would you express if you were participating in the discussion? 

3|C 5^C sjc jjc 3|C 
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Suggestions: 

Have students picture a lake in their minds in a group, 
have students describe their lake, the sights, sounds, and 
smells there. Ask them why people have different pic- 
tures. Stress that different experiences help us to see 
things differently. There is no right or wrong picture of 
the lake. Each picture is as good as the other. 

Have students analyze and discuss the dialogue in the 
cartoon story. Ask them to imagine themselves in a simh 
lar situation and to express the qualities and characteris- 
tics they would like in a person. Before going into the 
Activities, close the discussion by emphasizing that each 
person has a set of values and beliefs which may differ 
from those of other people. 
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En un lugar secreto, escondido en algun sitio de las 
High Sierras, un grupo de cien tiff cos, medicos y ticnicos 
de todas clases trabajan juntos en on enorme labora- 
torio. 



NUESTROS EXP£RlMErtTOS CON LOS ROBOTS HAN 
TENIDOGRAN EXITO. AHORA QUE ESTAMOS 
USTOS PARA LA PROM MA ETAPA, 
SUGIERO QUE C0N5I06REM0S CONSTRUE 
A 'Jt4A PERSONA QUESE PAREICA A UNA 
tfUJER. Y QUE 



Debido a recientes avances tecnotdgicos, los cienti- 
ficos han aprendido a tomar partes basicas, armarlas y 
construir una persona completa. No solamente pueden 
construir una persona lista para funcionar como se le or- 
dene, pero hasta pueden construir una persona con su 
propio poder para desarrollar y cambiarse de las maneras 
que quiera. Los persona jes de nuestro cuento estan an- 
siosos de empezar. Quieren construir una persona. Por 
eso se han juntado en este lugar. Pero primero se tienen 
que poner de acuerdo y decidir en la clase de persona 
que quieren crear. 

En un rincdn del cuarto hay un enorme gabinete con 
muchos cajones grandes. Hay un letrero en el gabinete 
que dice PARTES DEL CUERPO. Junto a este gabinete, 
hay muchos gabinetes mas con pequefios letreros que dh 
cen PELO t PIEL, OJOS, y otras cosas. En otro lugar del 
cuarto hay un gabinete que tiene el letrero GUARDA- 
RROPA. En otro rincdn esta un gabinete con el letrero 
RASGOS DE LA PERSONAL/DAD, y junto a 6se, hay 
gabinetes mas chicos con letreros de AMICABLE, CA- 
LLADO, TIMIDO, EMOCIONAL, AGRESIVO y otras 
cosas que cubren toda la pared. En otro rincdn hay un 
gabinete con el letrero DESTREZAS FISICAS Hay 
muchos gabinetes pequehos junto a 4se con los letreros 
HABLAR, PENSAR, ANDAR, CORRER, NADAR Y 
TROTAR. 

Los cientificos se han juntado alrededor de In enorme 
mesa en el centro del cuarto t pero no estan construyen- 
do una persona. Todavfa no. En lugar de eso, estcin 
arguyendo. 




ERLC 



4 



I 



At a secret location, hidden somewhere in the 
High Sierras, a group of scientists, medical doctors, 
and technicians of all kinds are working together 
in a laboratory. 



Due to recent scientific advances, scientists 
have learned how to start with brjic parts, put 
them together, and construct a complete person. 
Not only can they build a person ready to func- 
tion as they tell it to, but they can even build a 
person with its own power to develop itself and 
change itself in whatever ways it might wish. The 
characters in our story are eager to get down to 
business. They want to build a person. That's 
why they're all together in this place. But, first 
they must agree and decide on the kind of person 
they want to create. 

In one corner of the room is a huge cabinet 
with many large drawers. The cabinet is labeled 
BODY PARTS. Next to this cabinet are many 
smaller cabinets labeled HAIR, SKIN, EYES, 
and so on, all along the wall. In another area of 
the room is a closet labeled WARDROBE. In 
another corner is a cabinet labeled PERSON- 
ALITY TRAITS, and next to it are smaller cabi- 
nets labeled FRIENDLY, QUIET, SHY, EMO- 
TIONAL, AGGRESSIVE, and so on, covering a 
whole wall. Another corner has a cabinet labeled 
PHYSICAL SKILLS. It has many smaller cabinets 
next to it with labels like TALKING, THINKING, 
WALKING, RUNNING, SWIMMING, and 
JOGGING. 

The scientists are gathered around the huge 
table in the center of the room, but they are not 
building a person. Not yet Instead, they are argu- 
ing. 



OUR. EKPeRiMfeNTS WITH ROBOTS HAVE BEEN 
A SUCCeSS. NOW THAT WB ARE READY FOR 
THE NEXT STAGE, I SUGGEST WE 
CONSIDER BUILDING A PERSON WHO 
LOOKS LIKE A N ADUL T FEMALE 
WHO IS K\MP 
AND W»TH 
8&TTER 
THAN AV£fcAG& 
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Haga que !os estudiantes investiguen los significados de 
robot, androide, bidnico, y otros tirminos para per- 
sonam hechas por el hombre. Invitelos u que dibujen un 
$er artificial. Invitelos a que compartan sus hattazgos en 
la clase. 



BUENO, CUAL<*UIER SEXO QUE TEN&A, D&BE SER 
JOVEN, PRO&ABLEMENTE UN ADOLESCENCE. QUEREMOS 
QUE NUESTRA PERSONA CREZCA V SE DESARROLLE 
PORQUE LA SOCltPAD CONSID&RA SU JUVENTUD COI*0 EL^ 
PU&NTE AL FUTURO. AL MACERSE MAYOR LA GENTS 
r T>~-w VA NO CAM&lA TAN FACILMEMTE. 




DE8EMOS CONSTRUlR A UNA PERSONA 
CON UN S&NTlOO D& RitMO Y^DE NUJSlCA 

y DeeEMos darle un nombre unico. 

NUESTRA PERSONA ENTONCES TBNDRA 
OPORTUNIDAD DE LLE&AR A SfcR UN ARTlSTA 
FAMOSO. 
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WELL, WHATEVER. SEX IT 15, IT SHOULD B£ VouNfc 
PROBABLY AN ADOLESCENT. WE WANT OUR Person] 
TO GROW AMD DEVELOP BECAUSE SOCIETY LOOKS ON 
ITS YOUTH AS THE BRIDGE TO THE FUTURE. AS 
PfcOPLfc 6ET OLDER THEY BECOME FIXED IN 
THEIR. WAYS* 



Have students investigate the meanings of robot, an- 
droid, bionic, and other terms for man-made persons. 
Invite them to illustrate a man-made being. Invite them 
to share their findings in class. 
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NO ESTOY OB ACU6RDO. CREO QUE 
LA PERSONA QUE CONSTRU! IAOS DE8& 
SER AMABLE V AMISTOSA. SI NUESTRA 
CREACIOhJ ES DEMA&IAOO £lPERENTE A 
OTRAS PERSoNAS, NO pODRA HACERSE 
OE AMIGOS INlTlMOS Nl PROWVER LA 
ANUSTAD. 



BUENO, TU V YO ESTAMOS DE ACUERDO GUE NUESTRA 
PERSONA DEBB SBR AMABLE. Y TAMBlEN CREO <3UE< 
.SBRAMlGABLE ES UNA CUAUDAD BUENA EnI LAS 
PERSON AS. iPOR QUE NO MACER A 
NUESTRA PERSONA UNA MUJER? 



CD 
O 



PR. AM* 
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NO, NO, NO, SER AMABUt V SER AM I GABLE 
NO SON TAN iMPoRTArJTES. LA FUERZA E5 
UNA CU ALIDAD MUCHO MAS IMPORTANTE. 
VAMOS A MAC6R UN HOMBRE QUE SEA 
FUERTE. 



PR. O 
NO. 




LET ME EXPRESS N\y DISAGREEMENT. 
ITHlNKTHE PERSON WE&UILD 
SHOULD &E KIND AND FRIENDLY. 
\p OUR CREATION IS TOO DIFFERENT 
PR0N\ OTHER PEOPLE: IT WILL NOT BE 
A&LE TO MAKE REAL CLOSE 

FR\BNDS AND 
^^J^ PROMOTE 
^ — FRIENDSHIP 
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WELL, you AND I AGREE OUR PERSON SHOULD BE 
KIND. AND I ALSO THINK FRIENDLINESS IS A 
GOOD QUALITY IN PEOPLE. 
WHY MOT MAKE OUR 
PERSON A FEMALE ? 



NO, MO, NJO, KINDNESS AMD FRIEND- 
LINESS Ap£ NOT THAT IMPORTANT! 
STRENGTH IS A MUCH MORE. 
IMPORTANT GtUALiry. LETS BUILD 
A MAN WHO IS STRONG. 
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bu£no, parece que 
estamos lle&ando a _ 

UN ACUERDO. SER AMA8Lt,j 
AM I & ABLE V FUERXE SON 
TOPAS &UENASCUAUDADE$.( 
TOOAVfA OREO QUE NVESTRAI 
PERSONA DEBE SER MAYOR 
0& &0A0. DEBEMOS DECIDIR, 
51 OEBE 5ER UN HOMBRE Oj 
UNA MUJER. 



iQUE IMPORTA QUE SEA 
HOM8RE OMUJERO LO 
PUERTE QUE SEA? DEBE 
SER P1PERENTE. DEBE 1 

li.amarlaatenci6n si 

VA A 5ER UN ARTISTA 
FAMOSO. 



V, 



f/5*TttM 



[PR-SU 
ABE 




4AQUIEN LE 1MPORTA LA 
ATENC16N? NUESTRA PERSONA 
DEBE SER CAPAZ DBTEMER. MUCUA$ 
AM\STADE$. LA GENTE PODRA 
ADMlRAR. A UN ARTISTA FAMQSO 
PERO LOS ADMIRADORE5 NORMALMENTE 
S& APARTAhJ DE LO QUE APMIRAN. 
QUIfcRO SUCbBRlR QUE. . . 



fTodos los cientfficos tienen diferentes ideas de la 
clase de persona que quieren construirf No dejan de 
arguir. iQu6 tan grande deberia set? iCdmo deberia ser? 
Weber (a estar siempre feliz la persona o deberia 
tambiin poder estar triste? 

£Qu6 clase de cosas podri hacer la persona? 4Qu6 le 
gustari hacer? 

Parece que en realidad nunca podrin construir la 
persona. Cada cientifico tiene un juego de valores per- 
sonates, ideas personates acerca de la clase de persona 
que seria ideal construir. Siguen arguyendo. 

Mientras tanto, las varias partes de la posible perso- 
na todav ia est&n guardadas en sus gabinetes, esperando 
que se haga una decisidn. 
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WELL. lAfc SEEM TO BE 
REACHING SOME AGREEME/STP 
WHDN&SS,FR\ENDUNES*> AND 
STRENGTH ARE ALL GOOD 

qualities. I stillthinic 

OUR PERSON SHOULD BE 
OLDER AND WE SHOULD 
DECIDE \aJHETMER IT 
SHOULD BE MALE OR. 
FEMALE. 



WHO CARES ABOUT 
MALE OR FEMALE 0 R. 
HOW STRONG IT IS? 
IT'S GOT TO BE DIFFERENT* 
, \T SHOULD ATTRACT 
ATTENTION IF ITS GOING* 
TO BE A FAMOUS ENTERTAINER^ 



WHO CARES ABOUT ATTENTION? 
OUR PERSON SHOULD BE ABLE ' 
TO HAVE MANy FRIENDS, PEOPLE 

my admire a Famous personality 

BUT ADMIRERS USUALLY STAND AT A ' 
DISTANCE FROM U/HATTHEy ADMIRE 
MAV I SUGGEST. . . 



ERIC 
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Bach scientist has different ideas about what kind of 
person should be built! They argue on and on. How big 
should it be? What should it look like? Will the person 
be happy all the time, or should it also be able to be sad? 

What kinds of things will the person be able to 
do? What will T t like to do? 

It set. *\ js if they will never actually get the person 
built Euin scientist has a personal set of values, personal 
ideas about what kind of person would be the ideal one 
to build. They continue to argue. 

In the meantime, all the various parts of the potential 
person are still stored away in their cabinets, waiting for 
a decision. 



29 

Nota: 

Puede ser que algunas de las actividades y excursfones 
sean demasiado amenazadoras para algunos de los estu- 
diantes mis tfmidos de la ciase. Prep&rese para activi- 
dades alternativas en caso de quepase eso. Abajo hay al- 
gunas sugerencias si hay algunos estudiantes tfmidos. 

Sugerencias: 

De sus propios recursos o de la biblioteca, haga que los 
estudiantes lean cuentos de ciertos tipos de gente o ani- 
mates. Luego higalos escribir de qui manera son espe- 
dales las personas en las historias. Haga que incluyan 
cdmo se sienten acerca de los personajes. 

Ahjunos estudiantes querrdn escribir cuentos de los 
hiroes o describirse como un tipo de hiroe y escribir 
un cuento sobre ellosmismos. 

A algunos estudiantes les podria gustar escribir acerca 
de hiroes que ya tengan- personajes de caricaturas, per- 
sonajes de peliculas o programas de television, perso- 
na/es de los que han oido o leido. Alguna actividad que 
describa estos heroes e incidentes en los que los perso- 
na/es se comportaron herdicamente -quizes el por qui 
los estudian tes creen que estas personas son hiroes—seria 
menos amenazador que las actividadec que exigen la 
interaccidn entre los estudiantes. 

Haga que sus estudiantes discutan sus con testae iones. 
Podria organizar grupos pequeffos para anotar las contes- 
taciones de los estudiantes. Haga que los estudiantes se 
pongan de acuerdo en un grupo de cosas bdsicss que 
definitivamente se usardn en la construccidn de la 
persona. Haga que se pongan de acuerdo en un grupo de 
cosas basicas que no se deberian incluir en la construe- 
cidn de la persona. Haga que un vocero del grupo anote 
y reporte los hallazgos a ia clase entera. 

Asegure que los estudiantes escriban sus varias listas. Un 
e/ercicio de rela/amiento que haga que cierren los oios *p 
relajen y pinten un cuadro mental de una peisona ideal 
les ayudaria con las descripciones fisicas. Musica suave 
podria ayudar. 



ACTIVIDADES 



Actividad 1 

Cada .mo de los personajes en el cuento tiene su propio juego de valo- 
res, esas cosas que el o ella considera ser lo mas importante al construir 
una persona. 

a. Haz una lista para cada cicnti'fico en el cuento. Pon todo lo que 
valora cada personajc y por que lo valora. Incluye todos los va- 
lorcs mencionados en el cuento, mas cualesquier otros que tu 
crces que valore cada cienti'fico o que sea importante al disenar 
una persona. 

b. Supon que tu fucras uno de los cienti'ficos en el cuento. <LCual 
quisieras ser? cQuc cosa considcrarias mas importante para em- 
pezar? cQue tc interesan'a mas incluir al construir la persona? 
cPor que? cQue no quisieras construir en la persona? <LPor que? 

Actividad 2 

Imagmatc que fueras un cicnti'fico: tQue clase de persona construi- 
n'as? cQue caractcn'sticas cscogcrias para armar tu persona ideal? Haz 
una lista dc esas caractcn'sticas: 

a. Como scn'a la persona fisicamente. Incluye cl sexo, edad, tama- 
no, color de pelo, co^r dc picl y cualquicr otra cosa que consi- 
dcrcs importante cn la composicion fisica. 

b. Como scn'a la persona cmocionalmentc. Incluye micdo, ansicdad, 
fclicidad y otras cmocioncs. tQue emociones tendn'a la persona? 
cCualcs sen an mas fucrtcs? cCual sc scntin'a mas frccucntc- 
mcnte? 
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ACTIVITIES 



Activity 1 

Each of the characters in the story has his or her own set of values, 
those things he or she considers most important to consider first in 
building a person. 

a. Make a list for each scientist in the story. List all of the things 
each character values and wl y he or she might value those 
things. Include all of those values mentioned in the story, plus 
any other things you think that each scientist might value or 
think important when designing a person. 

b. Suppose you were a scientist assigned to build a person in the 
story. Which one would you want to be? What would you con- 
sider most important to start with? What would you be most 
concerned about building into the person? Why? What would 
you not want to build into the person? Why? 

Activity 2 

Continue to suppose you were one of the scientists. What kind of per- 
son would you build? What characteristics would you choose to put to- 
gether your ideal person? Make a list of these characteristics: 

a. What the person would look like physically. Include sex, age, 
si/,e, hair color, skin color, and whatever else you consider im- 
portant in physical makeup. 

b. W ; hat the person would be like emotionally. Include fear, anx- 
iety, joy, and other emotions. What feelings would the person 
have? Which would be strongest? Which feeling would the person 
experience most often? 



Note: 



It may be that some of the activities and excursions are 
too threatening for some of the shyer students in the 
class. Be prepared with alternative activities if that 
happens. Below are a few suggestions if you do have a 
few shy students. 

Suggestions; 

From your own resources or the library, have students 
read stories about special kinds of people, or even ani- 
mals. Then have them write about how the people in 
the stories are special. Have them include how they feel 
about the characters. 

Some students may like to write stories about heroes, or 
they may picture themselves **s some type of hero and 
write a story about themselves. 

Some students may like to write about heroes they al- 
ready have— favorite comic strip or comic book charac- 
ters, characters from TV shows or movies, characters 
they have heard or read about. Some activity describing 
these heroes and incidents in which the characters be- 
haved heroically-perhaps why the student thinks these 
people are heroes-would be less threatening than the 
activities calling for interaction among students. 

Have students di ?uss their answers. You might set up 
small groups to record group members' answers. Have 
students try to agree on a basic set of things to definitely 
build into the person. Have them try to agree on a basic 
set of things not to build into the person. Have a group 
spokesperson record and report findings to the entire 
class. 

Ensure that the students write out their various lists. A 
relaxation exercise in which you have them shut their 
eyes, relax, and picture in their minds an ideal person 
will help them with their physical descriptions. Mood 
music might also help. 
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Sugerencias: 

Haga que los estudiantes traigan discos de miisica que 
sea apropiada para hacer pelfculas de sf mismos. Haga 
que cada estudiante desert ba su propia pel feu la y expli- 
que ;)or qu4 escogid esa cierta mtisica, y despuis, que 
toquen los discos. 

Haga que los estudiantes en cada grupo hagan un dibu/o 
de su propio h ombre construido. Pfdales a los estudian- 
tes que digan por qu6 sal id diferente la persona de cada 
grupo. 
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c. Como seria la persona mentalmente. Considera caracten'sticas ta- 
lcs como pensador reflexivo, sonador, pensador rapido, calcula- 
dor, etc, 

d. Que clasc de cosas le gustaria hacer, Considera cosas tales como 
leer, pescar, acampar y cantar. 

e* Cualquicr otra cosa que consideres importante para construir la 
persona* 
Actividad 3 

Si hicicras una pehcula de ti mismo, tque clase de pelicula seria; una 
comedia, una tragedia, una aventura, una dc vaqueros, un romance? £Por 
que? tQue clase de musica escogerias como tema musical? iVox que? 

Actividad 4 

En un grupo con tres estudiantes, supongan que ustedes son un grupo 
dc cicntificos en la sala de operaciones. Despues de ponerse de acuerdo en 
la clase de persona que se va a construir, tome cada uno de ustedes una 
parte dc la persona (como la armazon del esqueleto, la construccion del 
alambrado elcctronico, la cubierta exterior del cuerpo, etc.) y juntos en 
grupo vcan si pueden construir una sola persona. Una dc sus tarcas sera 
decidir quien hara que en cl grupo. Luego escojan a un estudiante para 
que sea cl voccro de su grupo y comparcn la persona construida con las 
pcrsonas construidas por los otros grupos cn su clase. 

Actividad 5 

Haz dos listas: 

a. En la lista numcro uno, escribe todas las cualidades de tu auto- 
conccpto ideal, la clase de persona que quisieras scr. 

b. En la lista numero dos, escribe todas las cualidadcs que tiencs 
que son como tu auto-conccpto ideal. 

l4i 



c. What the person would be like mentally. Consider reflective 
thinker, daydreamer, quick, calculating, etc. 

d. What kind of things the person would like to do. Consider such 
things as reading, fishing, camping, and singing. 

e. Anything else you consider important to build into the person. 

Activity 3 

If you were making a movie about yourself, what kind of movie 
would it be? A comedy, a tragedy, an adventure movie, a western, a ro- 
mance? Why? What kind of music would you pick as your theme music? 
Why? 

Activity 4 

Working in a small group with three other students, suppose you are 
a group of scientists in the operating room. After the group agrees on the 
person to be built, each of you take one part of the person (such as the 
skeletal frame, the electronic schematic layout, the external body cover- 
ing, etc.) and work together as a group to see if you can build a single 
person. One of your tasks will be to decide who docs what in the group. 
Then choose one student to be the spokesperson for your group and 
compare your specially-built person to the ones built by the other groups 
in your class. 

Activity 5 

Make two lists: 

a. In list number one, write all the qualities of your idea! self, the 
person you would like to be. 

b. In list number two, write all the qualities you have that are 
like your ideal self. 
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Suggestions: 

Have the students bring in records which would be ap- 
propriate music for movies about themselves, have each 
student describe his or her own movie and explain why 
they picked the music they did. Then have them play 
the records. 

Have the students in each group draw a picture of their 
specially-built person. Ask students to tell why each 
group 's person came out differently. 



c. Escribe todas las maneras que tu crees que pueden convertirte 
en tu auto-concepto ideal. 

d. Disena un plan para que te pueda convcrtir mas en tu auco- 
concepto ideal. Ponlo en marcha. Date cierto tiempo, como dos 
semanas, para el plan. Luego examina que bien lo has hecho. 
Revisa el primer plan y haz uno nuevo. Ponlo en marcha. 



c. Write down all the ways you think you can become more like 
your ideal self. 

d. Design a plan so you can become more like your ideal self. Put 
the plan into effect. Allow yourself a set amount of time, such 
as two weeks, for the plan. Then examine how well you've 
done. Revise the first plan and work out a new one. Put that 
into action. 
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Sugerencias; 

Provea varias revistas para que los estudiantes las usen at 
hacer estas excursiones. 

Df gales a los alum no s que pongan sueltos los recortes 
dentro de la bolsa para que puedan sacarlos para demos- 
trarlos uno por uno. Haga que cada estudiante demuestre 
todos los retratos de adentro de la bolsa antes de ir al 
siguiente estudiante. 



EXCURSIONES 



Excursion 1 

De las revistas provistas por el maestro, recorta retratos que describan 
la persona que tu piensas que eres ahora. Pega esos retratos en la parte ex- 
terior de una bolsa de papel. Luego recorta retratos que describan la clase 
de persona que quieres ser. Pon esos retratos dentro de la bolsa. En un 
grupo pequeno con tres o cuatro estudiantes, ensenales ia parte exterior de 
tu bolsa a los demas del grupo. Haz que adivinen que describen de ti los 
retratos. Explica cualquier retrato que se les pase o que no puedan adivi- 
nar. Que cada estudiante tome su turno para demostrar su bolsa. 

Despues de que cada estudiante haya mostrado su bolsa, todos vuelven 
d turnarse otra vez. Esta vez, saca retratos de la bolsa, uno por uno, y haz 
que los otro£ estudiantes adivinen lo que los retratos describen de la 
persona que quisieras ser. Otra vez explica cada retrato que se les pase o 
no puedan adivinar. 



149 



EXCURSIONS 



Excursion 1 

From magazines provided by the teacher, cut out pictures that de- 
scribe yourself as the person you think you are now. Paste those pictuies 
on the outside of a paper bag. Then cut out pictuies that describe the kind 
of person you want to be. Put those pictures inside the bag. In a small 
group of three or four students, show the outside of your bag to the rest 
?f the group. Have them guess what the pictures describe about you. Ex- 
plain any pictures they miss or can't guess. Each student shows his or her 
bag in turn. 

After each student has shown his or her bag, go around the group 
again. This time, pull the pictures from inside the bag, one by one, and 
have the other students guess what the pictures describe about the kind 
of person you want to be. Again, explain any picture they miss or can't 
guess. 
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Suggestions: 

Provide various magazines for the students to use in 
doing these excursions. 

instruct the students to put the pictures loose inside the 
bag so that they can pull them out to show them one by 
one. Have each student show all of the pictures from in- 
side the bag before going on to the next student 
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Sugerencia: 

Haga copias de la carta de la comparacidn de personal!- 
dades que esta provista. Explfquele a los estudiantes 
cdmo se usa. 



Excursion 2 

Habla con varias personas que conoces fuera de la escuela, Pueden ser 
miembros de la familia, vecinos, lfderes religiosos o cualquier otra persona 
que te guste o que admires. Pideles que describan sus personas ideales. Haz 
una lista que compare sus descripciones con la tuya, Indica las semejanzas 
y diferencias. 

CARTA DE COMHARACION DE PERSONA LI DAD 
Excursidn 2 

Persona A Persona B Persona C 

Como yo Diferente Como yo Diferente Como yo Diferente 
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Excursion 2 

Talk with several people you know outside of school. They might be 
family members, neighbors, a religious leader, or anyone else you like 
01 admire. Ask them to describe their ideal persons. Make a list com- 
paring their descriptions with yours. List ways in which they are the 
same and ways in which they are different. 

PERSONALITY COMPARISON CHAR T 
Excursion 2 

Person A Person B Person C 

Like Me Different Like Me Different Like Me Different 
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Suggestion: 

Make copies of the Personality Comparison Chart that is 
provided Explain to the students how to use it 
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Sugerencias: 

Podrfa ser posible que la clase entera vea el mismo pro- 
grama de televisidn; haga que di scuta los personajes de 
ese programa. Tambidn podrfa haber algunas buenas 
peliculas para el uw en clase que representen una 
variedad de personajes. Use los personajes de la pelicula 
como base para esta excursion. 



Una actividad ad i clonal sugerida aqui es la de hacer que 
cada estudiante escriba un contrato describiendo lo que 
61 o el la hard durante las proximas tres semanos para ade- 
lantar el trabajo de la caracteristica escogida para el 
ensayo. Haga que sellen los contratos dentro de un sobre 
(un sobre para cada estudiante), y que escriban sus nom- 
bres en la parte de afuera de sus sob res. Colecte los 
sobres y guirdelos por tres semanas. A I final de ese 
tiempo, devu6lvales los sobres a los estudiantes y pfdale 
a cada uno que escriba otro ensayo sobre lo bien que han 
hecho sus contratos. Haga que incluyan cdmo sesienten 
acerca de su progreso o falta de progreso en el contrato. 



Excursion 3 

Mira varios de tus programas favoritos de television. Escoge personajes 
de los programas que de veras tc gusten. cEn que se parecen los personajes 
de la television a tu persona ideal? tComo son diferentes? 

Excursion 4 

Despues de haber hecho las actividades y excursiones, mira otra vez la 
descripcion original de tu persona ideal, cHay partes que ahora te gusta- 
n'a cambiar? tTodavi'a cstas conforme con tus primeras listas? Haz cual- 
quier cambio que quieras y escribe una descripcion final de tu persona 
ideal. 

Excursion 5 

Escoge una caracteristica de tu persona espccialmente construiua que 
te gustana tener para ti mismo. Escribe un ensayo describiendo lo que 
tienes que hacer para desarrollar esa caracteristica en ti mismo, 

Eres una persona unica y especial, Tienes muchisimas cosas que 
son tuyas y de nadie mas. Tambien tienes un podcr especial que nadie mas 
tienc— el poder de desarrollartc y crcccr en la roanera que tu cscojas para 
ti mismo. Tu vida es tuya. 

Excursion 6 
Escudo dc armas 

Para las prcguntas dc a. a e. dibuja rctratos o simbolos que describan 
los siguientcs articulos: 

a. cCual es una cosa en la que crecs tanto que no te daras por venci- 
do? 

b. tCual es la mcjor cosa que has hecho en tu vida? 

c. eCual es una cosa que te gustana ser? 



Excursion 3 

Watch several of your favorite television shows. Pick out characters 
you especially like from the shows. How are the television persons like 
your ideal person? How are they different? 

Excursion 4 

After having done the activities and excursions, look again at your 
original description of your ideal person. Are there parts you would now 
like to change? Are you still pleased with your first lists? Make any 
changes you want to, and write a final ideal person description. 

Excursion 5 

Pick one characteristic of your final specially-built person which you 
would really like to have for yourself. Write an essay describing what you 
will have to do to develop that characteristic in yourself. 

You are a unique, special person. You have many, many things which 
arc yours and no one else's. You also have a special power that no one else 
has-the power to develop and grow in ways you choose for yourself. 
Your life is yours. 

Excursion 6 

For questions a. through e . draw pictures or symbols to describe the 
following items: 

a. What is one thing you believe in so strongly that you will not 
give it up? 

b. What is the best thing you have ever done in your life? 

c. What is one thing you would like to become? 
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Suggestions: 

It might be possible to have the whole class watch the 
same television show and discuss the characters from 
that show. There might also be some good movies to 
use in the classroom which depict a variety of characters. 
Use the movie characters as a basis for this excursion. 



A suggested additional activity here is to have each stu- 
dent write out a contract describing what he or she will 
do during the next three weeks to work on the charac- 
teristic chosen for the essay. Have them seal the con- 
tracts in envelopes, one envelope for each student, and 
write their names on the outside of their envelopes. 
Collect the envelopes and hold them for three weeks. 
At the end of that time return the envelopes to the 
students and have each one write another essay on how 
well they feel about how well they did or didn't meet 
their contracts. 



d. eCuales son tres cosas en las que te destacas? 

e. tDe que cosa de ti mismo te enorgulleces mas? 

Escribe tres cosas que te gustan'a que la gente dijera de ti cuando tu no 
estes. 

Excursion 7 

Un grupo de quince expertos, a quienes se considera que hacen mila- 
gros, estan de acuerdo de poncr sus servicios a tu alcance. Garantizan 
ser 100 por ciento efectivos. De ti depende decidir cuales servicios 
escojan.* 

Escoje los cinco expertos cuyos podercs mas te gustan'a tener. Explica 
por que escojiste esos cinco. tCuales cinco sen'an los que menos te atraje- 
ran? cPor que? 

Haz una lista para cada una de tus cinco selecciones preferidas. Luego, 
para cada una, enumera las cosas que puedes hacer para obtener lo que 
quieras. 

a. Dr. Arti Fisial: Un famoso cirujano plastico. El te puede hacer 
exactamente como te quisieras ver a ti mismo. 

b. Varon Rey: Un experto en empleos. Te puede garantizar cual- 
quier empleo y cualquier lugar que quieras. 

c. Matusa Lem: Te garantiza una larga vida, por lo menos doscien- 
tos anos. 

d. Dr. Johnson: Garantiza que seras el companero perfecto para los 
del sexo opuesto. 

e. Dr. Iang: Garantiza que gozaras de buena salud y no sufriras de 
dolores por toda la vida. 

f. Dr. No C. Nor: Un experto en tratar con padres dc familia. 
Garantiza que nunca tendras problemas con tus padres. 

IU1 
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d. What are three things you are good at? 

e. What are you proudest of about yourself? 

Write three things you would like other people to say about you when 
you are not around. 

Excursion 7 

A group of fifteen experts, considered miracle workers, have agreed to 
make their services available to you. They guarantee to be one hundred 
per cent effective. It is up to you to decide which services to choose.* 

Pick the five experts whose powers you would most like to have. Ex- 
plain why you picked the five you did. What five would be the least 
attractive for you? Why? 

Make a list for each of the five top choices. Then, for each one, list 
the things you can do to get the things you want. 

a. Dr. Dorian Gray: A famous plastic surgeon. He can make you 
look exactly like you want to look. 

b. Baron Von Barrons: A job placement expert. He can guarantee 
you any job you want, any place you want. 

c. Jedcdiah Methuselah: Guarantees you a long life, as long as 
two hundred years. 

d. Dr. Johnson: Guarantees that you will always be the perfect 
partner for people of the opposite sex. 

e. Dj. Yang: Guarantees perfect health and freedom from pain for 
your whoJe life. 

f. Dr. Knot Not: An expert in dealing with parents. He guarantees 
that you will never have problems with your parents. 

g. Stu Denpower: /n expert on authorities. He will make sure you 
arc never influenced by controls you consider unfair. This in- 
cludes school, police, and the government. 
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*Esta excursidn fue adaptada de Sidney B. Simon, et ah. 
Values Clarification: A Handbook of Practical Stra- 
tr jies_ for Teacher and Students (New York: Hart 
Publishing Co., 1972) pp. 278 280. 

ERIC 164 



g. Poderestu Diantil: Un experto de autoridades Asegurara que 
nunca seras influido por controles que consideres injustos. Esto 
incluye la escuela, la polici'a y el gobiemo. 

h. Pupu Laridad: Garantiza que siempre tendras todos los araigos 
que quieras y necesites. 

i. Dra. Liza Lista: Te hard tan inteligente como quieras ser y te do- 
tara de sentido comun. 

j. Roque Feler: Garantiza que tendras todo el dinero que puedas 

desear y necesitar. 
k. Rezpe Tado: Este experto garantiza que vas a ser famoso y res- 

petado. Seras admirado por to da la gente a tu alrededor. 
I. Ama Amador: Siempre tendras amor. Los demas te amaran y tu 

los amaras a ellos. 
m. Dra. Clari Bidente: Podras ver el futuro y sabras todas las contes- 

taciones a tus futuras preguntas. 
n. Dr. Altocon Cepto: Siempre tendras confianza y te sentiras 

seguro de ti mismo. Siempre te conoceras a ti mismo, te aprecia- 

ras a ti mismo, te respetaras. 
o. Dr. Bal Or Claro: Siempre sabras lo que quieres y en lo que crees. 

Nunca tc confundiras en lo que tengas que hacer o decir. 
eres el hace-milagros en tu propia vida. 
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g. Stu Denpower: An expert on authorities. He will make sure you 
are never influenced by controls you consider unfair. This in- 
cludes school, police, and the government. 

h. "Pop" Larity: He guarantees that you will always have all the 
friends you want and need. 

i. Dr. Suzie Smart: She will make you as smart as you want to be 
and give you common sense. 

j. Rocky Fellah: He guarantees that you will have all the money 

you ever want and need, 
k. Perez I. Dent: This expert guarantees that you will be famous 

and respected. You will be admired and looked up to by all of 

the people around you. 
1. Love A. Lee: You will always have love. Other people will love 

you and you will love them, 
m. Dr. Claire Voyant: You will be able to see into the future and 

have all your questions about the future answered, 
n. Dr. Hinnah Self: You will always have confidence and assurance. 

You will always know yourself, like yourself, and respect your- 
self. 

o. Dr. Val U. Clear: You will always know what you want and what 
you believe. You will never be confused about what to do or say. 
You are the miracle wor- „ in your own life. 
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*This excursion is adapted from Sidney B. Simon et a/., 
valu es Clarification : A Handbook of Practical Strategies 
• r Teacher and Students (New York: Hart Publishing 
v„ 1972), pp. 278280. 




USTA DE LECTURA SUGERIDA 



Crichton, Michael. The Terminal Man. Toronto: Bantam Books, 1973 
Un movido informe ficticio de un hombre cuyo ccrebro es conectado 
con una computadora. Un cuento creible escrito por un medico. 

Fromm, Erich. The Revolution of Hope. Toronto: Bantam Books, 1975. 
Un retrato de como la tecnolog/a esta deshumanizando al individuo. 
Sugiere lo que podemos hacer para controlar las maquinas de mancra 
que las maquinas no nos controlen a nosotros. 

Howe, Leland, y Howe, Mary Martha. Personalizing Education: Values 
Clarification and Beyond. New York: Hart Publishing Co., 1975. 
Mas de cien estrategias y hojas de trabajo sobre la clarificacion de 
valores y el desarrollo de un clima de aceptacion, confianza y comu- 
nicacion abierta. Ayuda a los estudiantes a escoger sus valores libre- 
mente de alternativas despues de considerar las consecuencias. Ayuda 
a los estudiantes a poner mctas y tomar accion en sus valores. Bueno 
para cstablecer un auto-concepto positive 

Jackson, K.F. The Art of Problem Solving. New York: St. Mary's Press, 
1975. 

Presenta procedimientos de paso a paso para mejorar la resolucion de 
problemas en asuntos practicos. 

Raths, Louis; Harmin, Mcrril; y Simon, Sidney. Values and Teaching. 
Columbus, Ohio: Charles Merrill Books, 1966. 

Un trabajo comprensivo sobre la clarificacion de valores y el ambiente 
de ensenanza y aprendizaje. Enfatizala necesidad dc libertad para que 
los estudiantes cscojan sus valores, proyecten consecuencias y actuen. 



SUGGESTED READING LIST 

Crichton, Michael The Terminal Man. Toronto; Bantam Books, 1973. 
A fast moving fictional account of a man whose brain is hooked up 
to a computer. A believable story written by a doctor. 

Fromm, Erich. The Revolution of Hope. Toronto: Bantam Books, 1975. 
A look at how technology is dehumanizing the individual. Suggests 
what we can do to control our machines, so that they don't control 
us. 

Howe, Leland W. and Howe, Mary Martha. Personalising Education: 
Values Clarification and Beyond. New York: Hart Publishing Co., 
1975. 

Over one hundred strategies plus work sheets on values clarification 
and developing a climate of acceptance, trust, and open communi- 
cation. Helps students to choose their values freely from alternatives 
after weighing the consequences. Helps students learn to set goals and 
take actions on their values. Good for building positive self-concepts. 

Jackson, K.F. The Art of Problem Solving. New York: St. Mary's Press, 
1975. 

Presents step-by-step procedures for improving problem solving in 
practical matters. 

Raths, Louis; Harn in, Merril; and Simon, Sidney. Values and Teaching. 
Columbus, Ohio: Charles E. Merrill Books, 1966. 
A comprehensive work on values clarification and the learning and 
teaching environment. Emphasizes the need for student's freedom 
to choose values, project consequences, and take action. 
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Simon, Sidney B.; Howe, Leland W.; y Kirschenbaum, H. Values Clarifi- 
cation: A Handbook of Practical Strategies for Teachers and Students. 
New York: Hart Publishing Co., 1972. 

Ejercicios sencillos y concisos para maestros y estudiantes para clarifi- 
car los vaiores. 

Toffler, Alvin. Future Shock. Toronto: Bantam Books, 1970. 

Un retrato fascinante de nuestro emergente mundo superindustrial y 
su impacto en nucstras vidas. Contiene una seccion particularmente 
buena sobre lo que las ocupaciones puedan ser en el futuro y como 
podemos hacer frente al rapido cambio mundial. 

Yablonsky, Lewis. Robopaths. Baltimore: Penguin Books, 19/2. 

Una cn'tica de los efectos deshumanizantes de nuestra cultura a traves 
de la regimentation y la burocracia. Describe una lucha entre la huma- 
nidad y la tecnologia y sugiere maneras de hacemos mas humanos y 
humanitarios. 
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Simon, Sidney B.; Howe, Leland W.; and Kirschenbaum, H. Values Clari- 
fication: A Handbook of Practical Strategies For Teachers and Stu- 
dents. New York: Hart Publishing Co., 1972. 

Simple straight-forward exercises for teachers and students on clari- 
fying values. 

Toffler, Alvin. Future Shock. Toronto: Bantam Books, 1970. 

A fascinating picture of our emerging super-industrial world and its 
impact on our lives. Contains a particularly good section on what 
occupations may be like in the future and how we can cope with the 
fast changing world. 

Yablonsky, Lewis. Robopaths. Baltimore: Penguin Books, 1972. 

A critique of our culture's dehumanizing effects through regimenta- 
tion and bureaucracy. Describes a struggle between humanity and 
technology and suggests ways of becoming more human and more 
humane. 
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Espejo,espejo 
Mirror, Mirror 
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Pantos PrLicipales : 

7. La person alidad influye diariamente las decisiones 
tomadas que determinan las cuvstiones de la vida. 

2. Las decisiones tomadas son afectadas por la per- 
sonaHdsd y por la familia y los amigos. 

3. Las decisiones finales son tomadas analizando la 
personal/dad y las sugerencias de aquellos a su 
elrededor. 

Sugemncws. 

Familiarfcese con el ensayo que esta estudiando, las 
notas del maestro, las actividades y las excursiones. 

Haga que los estudiantes lean todo el ensayo; despu4s 
vuelva sobre 41 en una sesJdn de repaso, discutiendo en 
detalle los puntos mis importantes. 



ESPEJO, ESPEJO 

Nuestra personalidc i comicnza a formarse en la infancia. Continua 
creciendo y cambiando a traves de nuestra vida, ano por ano. Durante la 
infancia dependemos de nuestros padres para satisfacer todas nuestras 
necesidades. A medida que nuestra personalidad se desarrolla, dependemos 
de las personas que nos cuidan y mostramos afecto hacia ellos. A los diez 
anos somos capaces de satisfacer muchas de nuestras necesidades y de 
tomar ciertas decisiones. Aunque todavia dependemos de nuestros padres 
para ayuda y consejo, nos hacemos mas independientes y comenzamos a 
tomar nuestras propias decisiones. Al llegar a la adultez, somos muy 
diferentes del pequeno ser dcpendiente que eramos antes, esc es cuando 
c^perabamos que un adulto satisfaciera nuestras necesidades y tomara las 
decisiones por nosotros. 

<X6mo ha cambiado y se ha desarrollado tu personalidad? <*Que 
ideas y que intcracciones con las otras personas han formado tu modo de 
pensar, sentir y actuar? £Has tcnido problemas tomando una decision? 
Cuando finalmentc decidiste, <Ue preguntaste alguna vez si has tornado la 
decision correcta? Cada di'a tu personalidad afecta las decisiones que 
tomas. El d^cidir cuando debes levantarte, que ropa aebes llevar, si asistir 
a clasc o no, que debcs corner en la cafeteria y como escogcr buenos 
amigos son algunas de las decisiones que debes tomar diariamente. A' 
tomar cstas decisiones, estas influido por las experiencias pasadas y 
prcsentcs y cada decision o interaction con los otros constituye un ele- 
mcnto que afecta tu future y el dcsarrollo de tu personalidad. 

Recuerda cl ultimo evento importante de tu viJa. tComo reaccionas- 
te? tQue decision tomaste? Quizas recordaras una experiencia parccida 
en tu pasado, o quizas ese otro evento fuera uno muy reciente. Quizas tus 
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Our personality begins to form from infancy. It continues to grow 
and change throughout our lives, year by year. As infants we depend on 
our parents to satisfy all of our needs. As our personality develops, wc 
depend on and show affection for the people who care for us. By the time 
we reach age ten, we are able to satisfy many of our own weds and make 
some choices for ourselves. Although we still depend on uur parents for 
assistance and advice wc become more independent and 1 *?gin to make 
choices on our own. By adulthood, we have become very different from 
the clinging, dependent infants wc once were, waiting for adults to satisfy 
every need and make every choice for us. 

How has your own personality grown and changed? What ideas and 
interactions with other people have shaped the way you think, feel, and 
act? Have you ever had trouble making a decision? When you finally 
nade that important choice, did you ever wonder if ii was right? Every 
day your personality affects the decisions you make. Deciding when to get 
up, what to wear, whether to attend classes, wha^ to eat in the cafeteria, 
and choosing who your friends will be are but a few of your daily deci- 
sions. In making all of these choices, you are affectrd by past and present 
experiences, and each decision or interaction with others becomes a 
building block in the development of your personality and affects your 
future. 

Think back to the last important event in your life. How did you 
react? What decision did you make? Perhaps you remembered a similar 
experience from your past, something that had happened before; or may- 
be that other event was a very recent one. Perhaps your thoughts focused 



Major points: 

1. Your personality daily affects the decisions that de- 
termine the course of your life. 

2. Your family and friends as well as your personality 
influence the decisions you make. 

3. You arrive at final decisions by analyzing the sug- 
gestions of those around yju and by analyzing your 
personality. 

Suggestions: 

Familiarize yourself with the case study, the teacher 
notes, the activities, and the excursions. 

Have the students road the entire case study. Ther go 
over the case study in a review session, discussing the sig- 
nificant points in detail. 
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Sugerencias: 

Haga que los alumnos discutan cdmo y por qui los n/- 
flos pequefios dependen de los adultos. Examine la 
importancia de los alimentos, la ropa y la vivienda en 
la vida. 

Hag i que los estud i antes hablen acerca de cdmo su per 
sonalidad se ha desarrollado y ha cambiado. 

PregOn teles cdmo sus experiencias pasadas y presentes 
afectan sus actitudes y su conducts. 
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pensamientos se concentraran en el futuro. Nuestras pcrcepciones del 
pasado, del presente y del futuro trabajan juntas para ayudar a formar 
nuestra personalidad y tomar decisiones. 

El ensayo que vas a leer presenta el Analisis Transaccional (AT), como 
un instrumento que te ayudara a tomar decisiones. Segun el psiquiatra 
Eric Berne, el AT es util para todo el mundo, pero especialmente para las 
personas que tienen dificultad en entenderse a si mismas y sus relaciones 
con los demas. En su forma mas simple, el Analisis Transaccional te ayuda 
a entender como y por que piensas y actuas en la forma en que lo haces y 
como y por que otras personas hacen lo que hacen. Es un proceso para 
entender lo que pasa entre la gente. 

Segun el doctor Berne, cada persona a veces experimenta sentimientos 
de padre, adulto y nino. El 11am 6 cada una de estas maneras de experiment 
tar estos sentimientos un estado de "el yo." 

Piensa en los ultimos dias. ^Puedes recordar una situacion en la 
cual te sentiste como padre de familia? Esta podria haber sido una ocasion 
cuando desaprobaras de lo que alguien estaba haciendo. tPuedes recordar 
algun momento cuando te sentiste como adulto? Esto podria haber sido 
cuando estuvieras tomando una decision practica y llevandola a cabo. 
^Pucdes recordar una situacion en la cual te sintieras como nino pequeno? 
Esta podria haber sido una situacion en la cual tuvieras miedo de meterte 
en dificultadcs. 

Un nino de cinco anos pucde sentirse como adulto si le encargan que 
cuide a su hermanito o hermanita. Cuando los pequenos juegan "al papa y 
la mama" cambian del estado "papa" al estado "nino" segun el papcl que 
hacen en el juego. Un nino de nueve anos puede sentirse como adulto 
cuando decide como va a gastar el dinero que le han dado. Un empleado 
de cuarenta y cinco anos puede sentirse como nino cuando el patron 
critica su reporte mas recientc. 
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on the future. Our perceptions of the past, the present, and the future 
work together to aelp shape our personalities and make decisions. 

The case study you are about to read introduces you to Transactional 
Analysis (TA) as a tool that can help you make decisions. According to 
the late Eric Berne, a psychiatrist, TA is useful for everyone, but espe- 
cially for people who find it difficult to understand themselves and their 
relationships with olhers. In its simplest terms, Transactional Analysis 
helps you to understand how and why you think and act the way you do 
and to understand how and why other people do what they do. It is a 
process to understand what goes on between people. 

According to Dr. Berne, every person at times experiences the feeling 
of self as parent, adult, and child. He called each of these ways of ex- 
periencing the self an ego-state. 

Think back over the past few days. Can you remember a situation in 
which you felt like a parent? This might have been at a time when you felt 
disapproving of something someone else was doing. Can you think of a 
moment when you felt like an adult? This might have happened when you 
were making a practical decision and carrying it out. Can you remember a 
situation in which you felt like a small child? This might have been a 
situation in which you were afraid of getting into trouble. 

A five year old child can feel like a parent when asked to look after a 
baby brother or sister. Small children playing house often ,.,ift into parent 
or child states according to their role in the game. A nine year old can feel 
like an adult when deciding how to spend his u ^er allowance. A forty 
five year old employee can feel like a child when his or her employer criti- 
cizes his or her latest report. 
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Suggestions: 

Have students discuss how and why infants must depend 
upon adults. Review the importance of food, cl' thing, 
and shelter in life. 

Have students talk about how their personalities have 
grown and changed. 

Ask them how their past and present experiences affect 
their attitudes and behavior. 
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El doctor Berne observo que la gente toma parte en varias interao 
ciones sociales por medio de cada uno de los estados de "el yo." Uno 
puede actuar como "padre," como "adulto" y como "nifio." Tambien 
observo que podna haber interacciones entre dos partes de "el yo" en un 
mismo individuo. Por ejemplo: si el estado "padre" desaprueba del ruido- 
so estado "nino," el nino puede ser ausentado psicologicamente. Es 
posiblc que esta persona trate de evitar el estado de "nifio." Esto quierc 
decir que esa persona no podna relajarse y divertirsc ni permitina que 
alguien lo cuidara. Tal persona solo podna hacer un papel dominante 
en una rclacion. 

Cada estado de "el yo" tiene ciertas caracteristicas. No son las mismas 
para todos. Un "nifio" puede ser jugueton, obediente, caprichoso, rebel- 
de, sucio, o asustadizo. Un "padre" puede ser critico, indulgente, puniti- 
vo, prohibitivo, aprobativo, permisivo, o protectivo. En el estado "adul- 
to," una persona puede actuar en un mundo concreto, llevar a cabo un 
proyecto, aprender y tratar de ser comprensivo. Una persona puede tener 
mas objetividad y ser mas practico en el estado "adulto" que en los 
estados de "padre" y "nino." 

Cuando una persona habla con otra, les pasan muchas cosas a ambas. 
El AT te proporciona una guia para entender cstos proccsos y para hacer 
que la convcrsacion cntrc ti y las otras pcrsonas sea mas facil de entender, 
Este intcrcambio sc llama estimulo y generalmentc cs rcprcsentado 
por flcchas que scnalan la dircccion dc la transaccion. Por ejemplo, cuando 
A lc dice algo (estimulo) a B como — tComo esta ustcd? — y B contesta 
el saludo (respuesta) diciendo — Bien, gracias. tY como esta ustcd?— las 
dos oraciones pucden rcprcscntarse asi. 





Persona A 
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Persona B 
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Dr. Berne observed that people take part in various social interactions 
through each of the ego-states. One may participate as the parent, as the 
adult, or as the child* He also observed that there could be interactions 
between two of the ego-states within an individual. For instance, if the 
parent state disapproves of the noisy child state, the child may be sent 
away psychologically. This person might try hard not to let himself or 
herself ever experience the child state. That means the person would not 
be able to relax and have fun or to let others ever take care of him or her. 
Such a person could play only a dominant role in a relationship. 

Each ego-state has certain characteristics. They are not the same for 
everyone. The child may be playful, obedient, stubborn, rebellious, 
messy, or frightened. The parent could be critical, indulgent, punishing, 
prohibitive, approving, permissive, or protective. In the adult state, a 
person is able to deal with reality, to carry out projects, to learn, and to 
try to understand. A person is also able to be more objective and prac- 
tical in the adult state than when in either the parent or child state. 

When one person speaks to another, a number of things happen to 
both of them. TA provides a guide to your understanding of these pro- 
cesses and makes the conversations which go on between you and other 
people easier to understand. This exchange is called "strokes" (stimulus) 
and is usually represented by arrows showing the direction of the trans- 
action. For example, when Person A says something (stimulus) to Person 
B like, "How arc you?" and Person B answers the greeting (response) by 
saying, "Fine, thank you. And how are you?" the two sentences may look 



like this: 




How are you? 
Fine, thank you. — 
And how are you? 



(response) 



Person A 



® 

Person B 
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Nota: 

Thomas Harris, un psfcdlogo, usa t6rminos como "estar 
bien" y "no estar bi*n" para identificar una serie de 
situaciones en las cuales uno identifica como otros le 
responden. El arguye que podemos vernos a nosotros 
mismos desde una de las cuatro posiciones basicas de la 
vida: 

a. "Yo estoy bien-tu est&s bien" significa que la 
persona tiene un buen concepto de si misma y 
esti dispuesta a arriesgarse v a presentar su ver* 
dadera personalidad al mundo. La persona que 
acepta que los otros actuan de la misma ma* 
nera esta dispuesta a ser aut6ntica e Integra cuando 
la situacidn lo requiera. 

b. "Yo estoy bien~tu no est&s bien" significa que 
la persona esta en conflicto con otras personas, 
y que frecuentemente se comporta en una ma- 
nera antisocial. La persona que piensa "yo estoy 
bien" y que los demis "no estin bien" puede vet 
a los otros como enemigos, como seres dibiles e 
inferiores. 

c. "Yo no estoy bien-tu estas bien" significa que 
la persona se siente inferior a los demis. Las 
otras personas, por ejemplo los padres, son con- 
siderados como seres superiores que actuan bien. 
Cuando la persona persiste en su idea de que "Yo 
no estoy bien-tu estis bien," lo que sigue es usual* 
mente un sentimiento prof undo de inferioridad 
que se muestra en su apariencia personal, su forma 
de hablar, de vestirse, de caminar y en la realiza- 
cidn de cualquier tare a. 

d. "Yo no estoy bien- tu no estas bien" significa 
que la persona tiende a sentir miedo y descon* 
fianza de los demas Cuando una persona se siente 
asf f generalmente no intenta acercarse a otras pen 
sonas. Considera a las demas como enemigos y 
fuentes potenciales de peligro. 

Las cuatro posiciones de la vida sefialadas por el doctor 
Thomas Harris son solo puntos de referenda, pero 
puede que usted desee destacar como la joven de este 
ensayo pasa a travtis de los diferentes sentimientos de 
estar bien cuando las transacciones con las diferentes 
personas tienen lugar. 

Para en tender me/or los estados de "el yo" y el Analisis 
Transaccional, usted puede consultar algunos de los 
libros que aparecen en la "Lista de lectura sugerida/' 



La transaction en nuestro ejemplo muestra los circulos P (padre), A 
(adulto) y N (nino), por cada uno de los estados de "el yo" de la persona 
que rcpresenta los procesos de "el yo." Las flechas de transaction mues- 
tran que ambas personas se estan tratando al nivel de adultos o estado 
adulto. Sin embargo, las transacciones no siempre ocurren en el mismo 
nivel y pueden incluir inas de dos personas. 

El siguiente paso es analizar las clases dc interaccioncs que ocurren 
entre miembros de un grupo y dibujar un diagrama. Ejemplos de algunos 
diagramas siguen. 




Interaction entre 
el estado de adulto 
de una persona 
y cl estado dc adulto 
dc otra. 



Interaction entre 
cl estado de padre dc 
una persona y cl 
estado dc nino dc 
otra. 



Interaction cntrc 
cl estado de padre dc 
una persona y cl 
estado dc padre dc 
otra. 
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The transaction in our example shows circles P (parent), A (adult), 
and C (child), for each of the person's ego-states which are processes of 
the self. The transaction arrows show that both people arc dealing with 
one another on an adult level or adult ego-state. However, transactions 
may not always be along the same ego-state levels and may involve more 
than two people. 

The next step is to analyze the kinds of interactions that take place 
between group members and to diagram them. Examples of diagrams 
follow: 




Interaction between Interaction between Interaction bet wren 

the adult state of the parent state of the parent state of 

one person and the one person and the one person and the 

adult state of another. child state of another. parent state of another. 
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Notes: 

Thomas Harris, a psychologist, uses terms such as "OK" 
and "not OK" to classify a series of situations in which 
one identifies for oneself how others respond to one. He 
argues that we can view ourselves from one of four 
basic life positions. 

a. "I'm OK- You're OK" means that the person has 
a healthy self-concept and is willing to take risks 
and present a real personal self to the world. The 
person accepts that others act in this same way 
and is willing to be authentic and whole when the 
situation requires it. 

b. "I'm OK- You're not OK" means that the person 
is in confh'ct with other people and often displays 
antisocial behavior. The "I'm OK-You're not 
OK" person may see others as enemies, as weaker, 
inferior beings. 

c. "I'm not OK- You're OK" means that the person 
feels inferior to others. Other people, such as par- 
ents, are thought to be superior and to function 
ive//. When a person persists in this feeling of "I'm 
not OK- You're OK," what follows is usually an 
intense feeling of inferiority in personal appear- 
ance, speech, dress, walk, and in the performance 
of any task. 

d. "I'm not OK- You're not OK" means that the per- 
son tends to be frightened and mistrusts other peo- 
ple. When a person persists in this feeling, there is 
usually no attempt to get close to other people. 
Others are viewed as enemies, potential sources of 
harm. 

The four life positions argued by Dr. Thomas Harris are 
only a frame of reference, but you may wish to point 
out how the young woman in this case study goes 
through different stages of feeling "OK" as transactions 
with different people take place. 

For a better understanding of ego-stages and Transac- 
tional Analysis, you may want to consult some of the 
books listed in the "Suggested Reading List " 



A vcccs una transaccion fracasa por causa de una transaction cruzada. 
En una transaccion cruzada, un participante cambia de estado y no res- 
ponde desde el estado al cual el otro participante se dirigio. Por ejemplo, 
el "adulto" de Joe se dirige al "adulto" de Tom para planear una fiesta. 
En vcz de rcspondcr por medio de su estado "adulto" como Joe espera, 
Tom contesta desde su estado de "padre." El puede decir, — No creo que 
sea buena idea tener una fiesta. Ya mismo comicnzan las prucbas, y pienso 
que dcbicramos estudiar. 

Lo que cmpezo como una transaccion de "adulto a adulto" se con- 
virtio en una transaccion de "padre a nino." Joe bien podn'a contestar de 
su estado dc "nino" rcbelde al estado de "padre" exigente de Tom — A 
mi no me intcresan las pruebas. Yo quiero divcrtirme. — Examina el 
diagrama de una transaccion cruzada y el dc dos personas divirtiendose en 




Una transaccion cruzada Divertiendosc 



I 



Sometimes an interaction is disrupted by a crossed transaction. In a 
crossed transaction, one participant shifts ego-states and does not respond 
from the ego-state which was being addressed by the other participant. 
For instance, Joe's adult approaches Tom's adult to make plans for a 
party. Instead of responding through his adult state as Joe expects him to, 
Tom answers through his parent state. He may say, "I don't think it's a 
good idea to have a party. Kxams are coming up, and I think we both 
ought to do some studying." 

What started out to be an adult-to-adult transaction switched to a 
parent-to-child transaction. Joe might very well reply from his rebellious 
child to Tom's demanding parent, "I don't care about the exams. I want 
to have some fun!" Examine the diagram of a crossed transaction and that 
of two people in the child state having fun. 
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Sugerencias: 

Haga que los estudiantes discutan la idea de consultar 
con otras personas cuando tienen que tomar una dech 
sidn. iQu§ riesgos tiene el pedirtes la opinidn a otras per- 
sonas? £Qv6 riesgos hay al tomar las decisiones uno 
solo? 



Sefiafe las dudas que Teresa tiene. En un momento deter 
minado ella esta segura de que puede asistir a la univer 
sidad. Ella piensa, "Yo estoy bien" y en otros momentot 
ella no esta segura de que ella pueda asistir porque otros 
no han podido lograrlo. Ella piensa, "Yo no estoy bien/' 

Pfdales a los estudiantes que recuerden cuando ellos to- 
vieroi los mismos senttmientos de "estarbien y no estar 
bien." Pregunteles n ^ue ellos hicieron y como reac* 
cionaron ante esta situacidn. 
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Segun el doctor Rerne, entendiendo la naturaleza de "el yo," la gente 
puede aprender como se relacionan con otros a traves de estos estados. 
Podrian entender por que unas interacciones no ocurren como csperaban 
debido a una transaccion cruzada. Podrian entender como el estado 
de "nine" es dominante aunque fuera mejor que el estado de "adulto" 
estuviera en control. 

Segun las circunstancias, los individuos pueden pcrcibir sus transac- 
ciones de modos diferentes, y como re*ultado ellos pueden experimentar 
diferentes estados de "el yo." Teresa, la joven del ensayo que vas a leer, 
tiene diferentes transacciones con diferentes personas, y como resultado, 
experimenta varios lados dc "el yo" mientras busca consejos. 

Trata de comprendcr a Teresa y compartir sus experiencias. Recuerda 
que ella esta atrav^-sando por el proccso de convertirse en la persona que 
ella quiere ser. Ffjatc a ver si lo que entiendes de AT te ayuda a entender 
como ella reacciona en las transacciones mientras trata de tomar una de- 
cision. 

* * * * * 

Esta historia se trata dc una muchacha llamadaTc u sa quien esta deci- 
diendo entrc asistir a la universidad o trabajar. Teresa tiene dificultadcs cn 
tomar esta decision porque su familia quiere que ella trabaje despues de 
graduarsc de la escucla secundaria. Esperan que ella ayude a mantener a su 
familia. Teresa se prcocupa mucho por su familia y siente que tiene la 
responsabilidad de trabajar y ayudarlos financieramente, pues ella los 
quiere mucho. Teresa tambicn desea asistir a la universidad, pero no esta 
segura de que tenga exito. Aunque sus notas en la escucla secundaria han 
estado por encima del promedio general, teme que la universidad pueda 
ser muy dificil. Ademas tiene el problema del dincro porque cuesta mucho 




According to Dr. Berne, by understanding the nature of their ego- 
states, people can learn how they relate to others through these states. 
They will be able to understand why some interactions do not go the way 
they had expected because of a crossed transaction. They will be able to 
see how the child state may take over when it would be better if the adult 
were in charge. 

Depending on circumstances, individuals can perceive their trans- 
actions differently, and as a result they may experience different ego- 
states. Teresa, the young woman in the case study you will be reading, has 
different transactions with different people, and as a result she experien- 
ces different ego-states as she looks for counsel. 

Try to understand Teresa and share her experiences. Keep in mind 
that she is going through the process of becoming the person she wants to 
be. Sec if your understanding of TA helps you understand how she reacts 
to the transactions as she tries to make a decision. 

***** 

This story is about a young woman, Teresa, who is deciding whether 
to go on to college or go to work. Teresa is having some difficulty in 
making this decision by herself because her family is counting on her 
to work full time after she graduates from high school. She is expected to 
help support her family. Teresa is very concerned about her family and 
feels a strong responsibility to work and help them out financially. She 
loves them a great deal. Teresa also wants to go to college, but she isn't 
sure that she can succeed. Even though her grades in high school have 
been above average, she is afraid college might be too difficult for her. 
In addition, there is the problem of money. It costs a lot of money to go 
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Suggestions; 

Have students discuss the idea of consulting with other 
people when making a decision. What risks are there in 
asking for other people's opinions? What risks are there 
in making a decision all alone? 



Point out the doubts that Teresa has. At one point she's 
sure she can go on to college. She feels, "I'm OK" and 
at one point she's not sure she can go on because others 
haven 't made it. She feels, "I'm not OK. " 

Ask students to recall when they have had these same 
feelings of being OK and not being OK. Ask them what 
they did and how they dealt with the situations. 
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Sugerencias' 

Discuta lossiguientes temas: 

a. iPor qui es la mesa de comedor un lugar tipico 
para discusiones importantes en muchas f ami- 
lias? 

b. {Qu6 tipo de transaction est a transcurriendo 
entre Teresa y sus padres? 

c. iA qui nivel de transaccidn esti cambiando Teresa 
la discusidn? iPorqui? Describe la decisidn critica 
que Teresa esta tratando de tomar en su vida. 

Con forme lean el ensayo los estudiantes pueden escribir 
dos listas de andlisis: 

a, Comparen las ventajas y desventajas que Teresa 
ve en asistira la universidad. 

b. Escriban una lista de la gente con quien el la 
habla y el nivel de transaccidn en cada discu- 
sidn. iCuil nivel de discusidn e$ mejor para 
Teresa? iPor qui? 

Haga que los estudiantes escriban la misma clase de 
listas que escribieron para Teresa en la sugerencia ante* 
rior, pero esta vez para ellos mismos. 
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asistir a la universidad. — Pcro — Teresa ha estado pensando, — de alguna 
manera puedo hacerlo. De alguna manera puedo conseguir el dinero para 
la universidad. — Muchos de sus amigos, que han obtenido buenas notas, 
asisticron a la universidad; pero sc han visto forzados a renunciar porque 
no han tcnido suficiente dinero. Teresa ha pensado en obtener becas y 
tambien en la posibilidad de obtener una don ac ion o un prestamo del 
gobierno. Hay algun dinero disponible, y quizas pueda obtener lo suficien- 
te para asistir a la universidad. Quizas pueda trabajar algunas horas y 
todavi'a obtener su ti'tulo. Durante mucho tiempo Teresa ha aceptado el 
hceho de que va a asistir a la universidad, pero a pesar etc eso, algunas 
veces lo duda. Porque desea ayudar a su familia, parecc imposible que vaya 
a la universidad. 

Una noche cuando la familia Perez esta a la mesa para cenar, la madrc 
de Teresa le ofrece a esta un humcante plato de guisado, su comida 
favorita. 

— No voy a comer esta noche, mama, — dijo Teresa. 
- iQuc! cNo vas a comer?— demando su madre. — Pero, tpor 
que no? 
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to college. "But," Teresa has been thinking to herself, "somehow I can do 
it. Somehow I'll get the money to go." Many of her friends who had 
excellent grades went to college; but they had been forced to quit because 
they didn't have enough money. Teresa has looked into scholarships and 
the possibilities of obtaining a government grant or loan. There is some 
money available, and she may be able to get enough to go to college. She 
may be able to work part time and still get her college degree. For a long 
time Teresa has simply accepted the fact that she will go to college, but 
even so, she sometimes has doubts. Her desire to help her family seems to 
make going to college nearly impossible. 

One night as the Perez family gathers together for dinner, Teresa's 
mother offers her a steaming plate of beef stew, her favorite food. 

"I don't think I'll eat tonight, Mama," Teresa said. 

"What!" her mother demanded. "You're not going to cat? But why 
not?" 
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Suggestions: 

Discuss the following topics: 

a. Why is the dinner table a typical place for impor- 
tant discussions in most families? 

b. What type of transaction is going on between 
Teresa and her parents? 

c. To which level of transaction is Teresa changing 
the discu Jon? Why? Describe the critical dech 
sion that Teresa is trying to make in her life. 

As the students read the story, they can write two 
lists of analysis: 

a. Compare the advantages and disadvantages that 
Teresa sees in going to college. 

b. List the people she talks to and the level of trans- 
action of each discussion. Which level of dis- 
cussion is best for Teresa? Why? 

Have the students write the same kind of lists as they 
have for Teresa in the previous suggestion, but this time 
for themselves. 
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Sugerencias: 

Haga que los estudiantes indiquen e' parrafo en estapa- 
gina, en que Teresa habla con sus padres en un nivel de 
adulto a adulto, iPor qu6 hizo esto? iCual es la 
reaccidn? 




— Oh, mama, no pucdo ni pensar en comer. Tengo algo verdadera- 

mentc importante en que pensar rcalmente yo no tengo mucha 

h amb re. 

— Bicn, dinos que es, Tcrcsita — dijo su padre. — Nunca te he visto 
tan seria a la hora de comida. tPaso algo en la escucla hoy? 

— -No, hoy no, papa, Pcro, trecucrdas la conversacion que tuvimos la 
semana pasada accrca de que yo in'a a trabajar a la compama de telefonos 
cuando me graduara de la escucla superior en junio? 

— Por supuesto. Tu madre y yo creemos que es unabuena oportuni- 
dad para ti. 

— Bien, he pensado mucho sobre eso y rcalmente no creo que deba 
aceptar cl trabajo. 

— cQuc? cNo debes aceptar cl trabajo? — interrumpio su madre 
indignada. 

- -Si, mama. No quiero trabajar . . . quicro asistir a la universidad. 
Dcspucs de haber pensado sobre el asunto por varios mcses, finalmentc 

habia hablado con su familia sobre su sueno. 

- iA la universidad! • gritaron juntos su padre y su madre, y enton- 
ccs sc miraron cl uno al otro. Durante unos momentos hubo un tenso 
silencio. 

— tDcsde cuando ticnes esa idea, Teresa? — prcgunto finalmentc su 
padre. — tPor que no nos habias dicho nada sobre eso antes? 

Teresa no le contesto. Kstaba sentada sin moversc, mordiendose 
ncrviosamcnte los labios. 

iVro nadie en nuestra familia ha asistido nunca a la universidad, 
excepto tu tu> Pepe, y fue solamente porquc tenia el dinero que cl gobier- 
no les da a los vcteranos para estudiar. Yo nunca he asistido a la universi- 
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"Oh, Mama, I can't even think about food. I've got something really 
important on my mind ... I'm really not very hungry." 

"Well, tell us what it is, Tcrcsita," her father said. "I've never seen 
you so serious at mealtime. Did something happen in school today?" 

"No, not today, Papa. But remember that talk we had last week- 
about my going to work for the telephone company when I graduate 
from high school this June?" 

"Of course we do. Your mother and I think it's a good opportunity 
for you." 

"Well, I've been thinking about that a lot. I really don't think that I 
should take the job." 

"Not take the job?" her mother interrupted indignantly. 

"Yes, Mama. I don't want to take the job ... I want to go to college." 

And there it was. After thinking about it for months, she had finally 
let her family know her dream. 

"College!" her mother and father shouted together, and then they 
just looked at each other. A tense silence set in and lasted for several 
moments. 

"How long have you had this idea, Teresa?" her father finally asked. 
"Why haven't you said anything about this to us before?" 

Teresa not answering him, sat very still, nervously biting her lip. 

"But no one in our family ever went to college, no one but your uncle 
Pope, and he only went because he had the (J. I. Bill to help. I've never 
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Suggestion: 

Have students point out where on this page Teresa 
talks to her parents on an adult to adult level. Why did 
she do this? What is the reaction? 
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Sugerencias: 

Discuta lassiguientes preguntas: 

a. £Fue la reaccidn de la f ami Ha de Teresa una 
reaction "normal"? Pfdales a los estudiantes que 
den ejemplos de su propia experiencia. 

b. iHabrian reaccionado todos los adolescentes hacia 
sus padres en la misma forma en que lo hizo Tere- 
sa? iPor qui? 

c. iDe qui otra manera podn'a Teresa haber actuado 
en esa situacidn? iY la familia? 



Destaque el cambio sufrido por "el yo" de los padres de 
Teresa, del estado adulto al de padre en la transaccidn 
ocurrida durante la hora de comida. 

Pregunteles a los estudiantes si ellos se han encontrado 
frecuentemente en la misma situacidn. Pregunteles como 
se sintieron cuando esto les pasd a ellos. iQui hicieron? 

Nota: 

Al destacar que hasta sus maestros piensan que el la debe 
asistir a la universidad, Teresa piensa que le estan dicien- 
do, "Yo estoy bien- Tu estas bien. " 
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dad, pero siemprc he sido capaz de conscguir un trabajo. <Por que quieres 
asistir? No puedes ganar dinero alh', tu lo sabes ... y la universidad es muy 
cara, Teresita. Es imposiblc. 

— Querida, — dijo su madre firmemente, — trata de entender que la 
universidad no cs para ti. Para tu hermano Rafael, quizas;pero no para ti. 




Debes ir a trabajar por un tiempo despues de terminar la escuela secun- 
daria, y despues casarte - como hice yo. 

— Bueno, pero realmente quiero asistir, al menos por unos anos, 
- dijo Teresa. — He estado pensando por mucho tiempo, y hasta al- 
gunos de mis maestros ereen que dcbo asistir a la universidad. 

- No cs una bucna idea, — interrumpio su madre rapidamente. 
— Sabes que solo queremos lo mejor para ti. No queremosque te sientas 
desdichada. En la universidad solamcntc vas a encontrarte frustrada, 
entonccs <Lpara que perder tu tiempo? Ademas ahora necesitamos tu 
ayuda. Estc ha sido un ano muy diticil para tu padre. 

El padre de Teresa la miro duramente y dijo, — Yo quisiera que nos 
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been to college, but I've always been able to get a job. Why should you 
want to go? You can't earn any money there you know . . . and college is 
so expensive, Teresita. It's just impossible/' 



"Honey," her mother broke in firmly, "try to understand that college 
just isn't for you. Your brother Rafael, perhaps, but not you. You should 




go to work for awhile after high school, and then get married-like I did." 

"Well, I really want to go, at least for a few years," Teresa said. "I've 
been thinking about it for a long time now. Even some of my teachers 
think I should go to college!" 



"It's not a good idea," her mother interrupted quickly. "You know 
we only want what's best for you. We don't want you to be unhappy. In 
college you'll find only frustration, so why waste your time? And we 
need your help now. This has been a hard year for your father." 

Teresa's father looked at her sternly and said, "I wish you had told us 
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Suggestions: 

Discuss the following questions: 

a. Was Teresa's family's reaction a "normal" one? 
Have the students give examples from their own 
experiences. 

b. Would all teenagers have reacted to their parents as 
Teresa did? Why or why not? 

c. In what other ways could the situation have been 
handled by Teresa? By her family? 

Point out the switch made by Teresa's parents from an 
adult ego-state to a parent ego-state in the transactions 
at the dinner table. 

Ask students if they often encounter this same type of 
situation. Ask them how they feel when this happens 
to them. What do they do? 

Note: 

In pointing out that even some of her teachers think 
that she should go to college, Teresa thinks that her 
teachers are telling her "I'm OK- You 're OK." 
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Sugerencias: 

Pi dales a los estudi antes que en este momento imagine n 
to que va a pasar. cSeguira Teresa insist iendo en asistir 
a la universidad? iPor qui si o por qui no? 

Pregun teles a los estudiantes si el los frecuentemente 
han tratado de ganar una discusion utilizando hs opi- 
niones favorables de otras personas para apoyar sus 
ideas, igual que esti haciendo Teresa en e$te ensayo. 



hubieras dicho esto antes, pcro no crco que debamos discutirlo mas 
aaora. No vas a asistir a la universidad y es mi ultima palabra. 

la atmosfcra en la habitation era muy tensa. Nadie hablaba. Teresa 
uunca habia puesto en duda las decisioncs dc sus padres. Ella siemprc 
habia scguido sus consejos, pero ahora . . . ahora era diferente. No quiso 
llorar y para evitarlo empujo la silla hacia atras. Apenas pudo deeir 
— Pcrdonenme — y casi corriendo, abandono la mesa y se fuc para su ha- 
bitacion. 




Destaque que aunque el padre de Teresa ha tenido un 
mal afio, mani fiesta, "Yo estoy bien-Tu no estds bien." 
En esta situacidn 41 esta basindose en sus experiencias 
anteriores. La madre de Teresa manifiesta "Yo estoy 
bien-Tu no estas bien." Tambiin el la se basa en su 
experiencia anterior. 

Destaque que Teresa mantiene su "yo" en el estado 
adulto a trav&s de esta transaccidn, pero termina la dis- 
cusidn excusandose oor la desagradable situacidn. 
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—No quiero ir contra los descos dc mi familia — penso Teresa dando 
vueltas en la cama. —Siemprc he obedecido a mi madre y a mi padre, 
Pero rvalmentv quiero asistir a la universidad. Quizas pueda asistir y 
trabajar tambicn, o quizas no deba asistir de ninguna manera. Quizas mis 
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about this before, but I don't think we should discuss it anymore now. 
You're not going to college and that's final." 

The atmosphere in the room was strained. No one spoke. Teresa had 
never questioned her parents' decisions before. She had always followed 
their advice, but now, . . . now it was different. She fought back the tears 
that were threatening and pushed her chair back from the table. "Excuse 
me," she managed to say, and left the table, practically running to her 
room. 
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Suggestions: 



Ask students to imagine the outcome at this point Will 
Teresa continue to insist on going to college? Why or 
why not? 

Ask students if they often try to win an argument by 
bringing in others' favorable opinions the way Teresa 
does in this case study. 





"I don't want to go against my family's wishes, M she thought, tossing 
and turning in bed. 'Tve always obeyed my mother and father. But I 
really do want to go to college. Maybe I could go to college and work, 
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BEST COPY AVAILABLE 



Point out that although Teresa's father has had a bad 
year, he projects "I'm OK-You're not OK." In this 
situation, he's drawing on his own past experiences. 
Teresa's mother also projects "I'm OK- You're not OK. " 
She, too, is drawing on her own past experiences. 

Point out that Teresa maintains an adult ego-state 
throughout this transaction, but ends the discussion by 
excusing herself from the uncomfortable situation. 
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D /scuta los siguientes temas: 

a. Las dud as de Tia Maria acerca de las posibilidades 
que tiene Teresa de salir bien en la universidad y 
por qui el/a piensa a$i. 

b. La forma en que Teresa reacciona ante las opinio- 
nes de su tia y cdmo retiene su autenticidad como 
persona. 

c. Pregun teles a los estudiantes to que ellos creen que 
podria haber hecho Teresa para cambiar la opinidn 
de su tia. 

Discuta con los estudiantes cdmo la opinidn de otras per 
sonas puede influir en su manera de analizar una situa* 
cion. 

Haga 4nfasis en que los individuos pueden todavia tomar 
sus propias decisiones. 

Haga 6nfasis en que siempre hay riesgos cuando se toma 
una decisidn. No hay ninguna garantia de que nuestra 
decisidn sea la correcta. 

Muestre que la transaccidn entre Teresa y su tia Maria se 
ha producido al nivel del estado de adulto a adulto de 
"el yo." 
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padres tengan razon. Quizas vaya a fracasar en la universidad; tal vez yo 

deba ir a trabajar despues de que me gradue como ellos quieren que yo 

haga. Manana voy a preguntarlc a mi tia Maria. Ella sabra lo que debo 

haccr. — Y Teresa se durmio preocupada con su problema. 

***** 

Segiin tu pareccr, ccomo se scntia clla? tEstaba ella tan segura de sus 
ideas sobre la universidad como habia estado cuando se lo menciono a sus 
padres por primera vez? <iC6mo influycron las opiniones de otras personas 
en las emocioncs de Teresa y la forma en que pensaba sobre si misma? 
Algunas veecs otras personas pueden rcforzar o dcbilitar los propositos 
que nos hemos fijado. Cuando sus idcales no son los mismos que tencmos 
nosotros, podemos comenzar a dudar de los nucstros. Podcmos pregun- 
tarnos: — tTengo yo razon, o la tiencn ellos? tComo puedo decidir lo 
que debo hacer con mi vida? 

***** 

Teresa se levanto temprano el di'a siguicntc y fue a visitar a su tia 
Maria cuando iba eamino a la escuela. Despues que le habia cxplicado su 
problema, su tia le dijo — Mira, Teresa, ninguna de las muchacbas de 
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too, or maybe I shouldn't go at all. Maybe my parents are right; maybe 

I'd fail in college; maybe I should go to work after graduation the way 

they want me to. Tomorrow Til ask Aunt Maria. She'll know what I 

should do." Teresa went to sleep, still worrying over her problem. 

$ $ $ $ $ 

How do you think she felt inside? Was she as sure about her college 

goals as she had been when she first mentioned them to her parents? How 

did other people's opinions affect Teresa's emotions and the way she 

felt about herself? Sometimes other people can strengthen or weaken the 

goals that we set for ourselves. When their ideals arc not the same as ours 

we may begin to doubt ourselves. We may wonder, "Am I right, or are 

they? How can I decide what I should do with my life?" 

* * * * * 

Teresa got up early the next morning and went to visit her Aunt Maria 
on her way to school. After she had explained the problem, her aunt said, 
"Look, Teresa, none of the girls in our family ever went to college. Re- 
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Discuss the following topics: 

a. Aunt Maria's doubts about Teresa's chance for 
success at college and why she felt that way. 

b. The way Teresa reacted to her aunt's opinion, and 
how she retained her authenticity as a person. 

c. Ask the students what they think Teresa could 
have done to change her aunt's opinion. 

Discuss with students how the opinions of other people 
may influence our way of analyzing a situation. 

Emphasize that individuals can still make up their own 
minds. 

Emphasize that making decisions is taking risks. There 
are no guarantees that we are making the right decisions. 

Point out that the discussion between Teresa and her 
Aunt Maria is on the adult to adult transaction level. 
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Sugerencias: 

Haga que los estudi 'antes discutan (a manera en que los 
parientes y los amigos pueden reforzar o debilitar fa con- 
fianza que tenemos en nosotros mismos. 



nuestra familia asistio a la universidad. tTe acuerdas de tu prima Lupe? 
Ella queria asistir a la universidad, pero tuvo que abandonar esta idea 
porque no tenia dincro. Yo, tambien, quen'a asistir a la universidad, pero 
me case. La universidad cucsta mucho dinero y si tu padre no puede 
ayudartc, no tienes cl dinero necesario para ir, ino es verdad? tPara que 
pcrder tu tiempo, Teresa? cPor que arriesgartc a fracasar? cPor que no 
haces lo que quicren tus padres? Vc a trabajar y olvida todo eso de la 
universidad. La universidad no es para ti. 

Teresa trato dc cambiar la opinion de su tia, pero no pudo lograrlo. 
Al salir, Teresa sc decia una y otra vcz, — Pero quiero asistir a la universi- 
dad. Necesito asistir. Quiero aprendcr mas sobrc todas las cosas. 

A pesar dc su resolution, todavfa tuvo momentos de duda cn los dias 
siguicntes. - - -Tal vcz cllos tcngan razon, — pensaba, — Quizas no deba 
asistir a la universidad. — Ella so sentia deprimida y descorazonada cn 
aqucllos dias. 

Ln la cscucla parccfa pcrdida en sus pensamicntos; sonaba despicrta, 
micntras tnitaba dc encontrar una rcspucsta, Como dc costumbre almor- 
zaba con su novio Luis. Luis notaba su dcsalicnto y trataba dc scr chis- 
toso, dc levantaric cl animo, pero sin cxito. Teresa casi ni hablaba. Final- 
mentc, cl simplcmente lc pregunto,- —Eh, cara larga, cquc tc pasa? Apcnas 
has hablado cn todos cstos dias. 

— -Luis, no es justo, — dijo bruscamcntc. — cPor que no pucdo asistir 
a la universidad? Mucha gente asistc, pero cllos diccn que no sc suponc 
que yo asista. £Por que no? 

- que hablas? cQuien dice que no pucdes asistir a la universi- 
dad? 

Brevcmente, Teresa lc conto que su familia no qucria que ella asistiera 
a la universidad y dc los planes que tenian para que clla trabajara lo mas 
pronto posiblc. 
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member your cousin, Lupe? She wanted to go to college, but she had to 
give up the idea because she didn't have the money. I, too, wanted to go 
to college, but then I got married. College takes a lot of money and if 
your father can't help you, you don't have the money to go, do you? Why 
waste your time, Teresa? Why risk the heartache? Why don't you just do 
what your parents want; go to work and forget all about college. College is 
not for you." 

Teresa tried to change her aunt's mind, but she couldn't do it. As she 
left she told herself, over and over, "But I want to go to college. I need to 
go. I want to learn more about everything/' 

In spite of her resolve, she still had moments of doubt in the days that 
followed. "Maybe they're right," she would think. "Maybe I shouldn't go 
to college." She was even more depressed and discouraged than usual at 
these times. 

At school she seemed lost in thought, daydreaming, as she tried to 
find an answer. As usual she had lunch with her boyfriend, Luis. Luis 
noticed the discouraged look on her face and tried to be funny, to cheer 
her up, but it didn't seem to work at all. Teresa hardly said a word. 
Finally, he simply asked her, "Hey, long face, what's wrong? You've 
hardly said any thing for days." 

"Luis, it's so unfair," she blurted out. "Why can't I go to college? 
Lots of people go, but me, they say I'm not supposed to. Why not?" 

"What are you talking about? Who says you can't go to college?" 

Briefly, Teresa told him about her family's not wanting her to go 
to college, about their plans for her to work as soon as possible. 
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Suggestions: 

Have students discuss ways in which relatives and close 
friends can weaken or strengthen our confidence. 
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Sugerencias: 

Destaque que Luis esti demosvando aqui sus sentimien- 
tos "Yo estoy bien-Tu estis bien. " Esta transaccidn esta 
hecha al nivel del estado adulto a adulto. 

Discuta estos puntos: 

a. iCdmo creen que Teresa se siente despuis que 
Luis le ha dado su opinidn acerca de su deseo de 
asistir a la universidad? 

b. iPor qui piensan que ella se siente asi? 

Mencidneles a los estudiantes que es posib/e que tengan 
parientes y amigos como Tia Maria y Luis. Pida/es que 
identifiquen la influencia de esas personas en sus vidas 
y que hablen de la manera en que esas personas les ban 
ayudado a formar su personalidad. 

Haga que los estudiantes discutan la idea de que nosotros 
podemos vernos a nosotros mismos de diferentes modos 
en las mismas situaciones. 

Pidales que recuerden como fue su primer dia en la es- 
cuela. Pidales que recuerden la primera vez que le pidie- 
ron a alguien que saliera con ellos o que aiguien les pi- 
did una cita. 



— -Realmente no se que decirtc acerca de todo esto — le dijo Luis 
tranquilamente. — Esto parece muy serio y no hay ninguna contestacion 
facil. Yo creo que tu eres la unica persona que realmente puede decidir. 
Tus padres te quieren, y desean lo mejor para ti. Pero es tu futuro, cver- 
dad? Asistir a la universidad puede ser lo mejor que puedas hacer, y puede 
ser tambien lo peon Solamente el futuro puede darte la respuesta. No 
puedo decidir por ti; solamente tu puedes haccrlo. Yo estare de acuerdo 
con cualquier cosa que tu decidas. 
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"I really don't know what to say about all of that," Luis told her 
quietly. "It sounds really serious and there's no easy answer. I guess 
you're the only one who can really decide. Your parents love you, and 
they really do want only what they think will be best for you. But it's 
really your future, isn't it? Going to college may be the best 'hing you 
can do; it might also be the worst. Only the future will tell you that. 
I can't decide for you; only you can do that. But you know that what- 
e\ er you decide will be okay with me." 
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Suggestions: 

Point out that Luis is projecting here feelings of "I'm 
OK- You're OK." This transaction is on an adult to 
adult level. 

Discuss these points: 

a. How do you think Teresa felt after Luis gave her 
his opinion of her desire to go to college? 

b. Why do you think she felt that way? 

Mention to students that they may have relatives and 
friends like Aunt Maria and Luis. Ask them to identify 
the influence of such people on their lives and talk about 
how these people have helped to shape their personal^ 
ties. 

Have students discuss the idea that we can see ourselves 
in many different vwys in the same life situation. 

Have them recall what their first day of school was like. 
Have them remember when they first asked someone out 
or were asked out on a date themselves. 
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Sugerencia: 

Haga notar que Teresa ha mantenido la autenticidad de 
sus propdsitos originates, y que su conducta consistente 
demuestra claramente que ella es una persona Integra. 




Aquclla noche Teresa fue a visitar a su amiga Elena. Siempre habia 
tenido confianza en sus opiniones. Elena siempre parecia tomar sus 
propias decisiones, pero tpodria ella ayudarle a decidir su futuro? Esto era 
lo que Teresa tenia que averiguar, 

Por suertc Elena estaba en casa. Teresa le conto toda la historia— todo 
lo que habia pasado desde que ella habia hablado con su familia sobre sus 
deseos de asistir a la universidad. Elena se quedo callada por largo rato, y 
despues dijo, — Teresa, yo decidi no asistir a la universidad porque no 
soy suficicntcmentc inteligente y porque neccsito trabajar, pero creo que 
tu debes ir. Tu ercs inteligente, tr : v> is duro y yo se quepuedes hacerlo. 
Estoy segura de que tu familia p'.-.ue pasarsc sin el dincro adicional que tu 
trabajo puede proporcionarles; lo han hecho hasta ahora, tPor que no 
asistes Teresa? 

- — Eso cs cxactamcntc lo que he estado pensando, — dijo Teresa, 
— Si siempre obedczco a mis padres, cs posible que ellos no decidan 
lo que es mejor para mi. Mis amigos solamcntc pueden decidir lo que es 
mcjor para ellos, Creo que soy yo la que debc decidir que haccr . . . y 
quiero asistir a la universidad, Gracias, Elena, me has ayudado mucho. 
Adios, 

jjc ){s ?f! 3|c 9^C 

cComo influyo la opinion de Elena en Teresa? cAyudaron las opi- 
niones de Elena a que Teresa decidiera finalmcntc asistir a la universidad? 
Teresa ha aprendido lo importantc que cs hablar c intcrcambiar impre- 
siones con otras pcrsonas cuando uno ticne que tomar una decision difi'cil. 
A veccs ella pens aba que tenia razon cuando cscuchaba las opiniones 
de las personas que eran importantcs para ella (por cjemplo, paricntes y 
amigos), Otras veccs dudaba de si misma y pensaba que las opiniones 
de los demas eran las corrcctas, Y firalmcntc, se daba cucnta de que 
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Later that evening, Teresa went to see her friend Elena. She had 
always trusted Elena's opinions. Elena always seemed to make her own 
decisions, but could she help decide about Teresa's future? That was 
what Teresa wanted to find out. 

Luckily, Elena was at home. Teresa told her the whole story-every- 
thing that had happened since she had told her family about her college 
hopes. Elena sat quietly for a long time, and then she said, "Teresa, I 
decided not to go to college because I'm not smart enough, and because 
I need to work, but I think vou should go. You're a smart, hard working 
girl and I know you can make it. I'm sure your family can get along with- 
out the extra h.oncy; they have so far. Why don't you go, Teresa?" 

"That's exactly what I've been thinking," Teresa said. "If I always 
obey my parents, they may not make the right decisions for me. Even my 
friends can only decide what's good for them. I guess it's up to me to de- 
cide what to do--and 1 want to go to college. Thanks, Elena, you've 
helped a lot. 'Bye." 

$ sfe sfe sfe sfe 

How did Elena's opinions influence Teresa? Did Elena's opinions 
finally help her make the decision to go to college? Teresa has learned 
how important it is to talk and interact with other people when one has 
difficult choices to make. Sometimes she thought she was right when she 
listened lo the opinions of people who were important to her (i.e., rela- 
tives and friends). Sometimes she doubted herself and thought other 
people's opinions were right. And finally, she realized thai there were 
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Suggestion; 

Point out that Teresa has maintained the authenticity 
of her original goal, and that her consistent behavior 
clearly demonstrates that she has integrity as a person. 
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habia veccs que clla pensaba que nadic tenia razon. tPuedes recordar 
algunos hechos que ilustren cada una de las formas en las cualcs Teresa 
se vei'a a si misma? 

***** 

La noche siguicntc durante la ccna Teresa coinio mucho; se sentia 
como si no hubiera comic'. ) durante varias semanas. Su ti'o Pepe estaba dc 
visita y cenaba con ellos. lil era ingeniero-el unico de todos sus parientes 
que habia terminado la universidad y tenia una profesion. 

El padre de Teresa dijo — Pepe, tpuedes crcer que nuestra Teresa 
quierc asistir a la universidad? 

La niadrc dc Teresa dijo, — Crecmos que Teresa debe trabajar por un 
ticmpo y lucgo tal vcz casarse, como todas las it ichachas de nuestra 
familia. U- hemos dicho que la universidad solo puede hacer que sc sienta 
infcliz. 

- - Kspera un momento, Alicia, — dijo Ti'o Pepe. — cQue hay dc 
malo en que Teresa asista a la universidad? Es una chica inteligente y 
ademas cuando clla sc gradue de la universidad probablemente ganara 
mucho mas dinero del que puede ganar ahora. 

Pero, tsi clla no aprucba sus cl'ses, Pcpc? — prtgunto la madre 
dc Teresa. 

•- Y ademas clla }>ucde pcrder la oportunidad de trabajar en la coin- 
pan ia dc telefonos si sigue con es.i idea dc asistir a la universidad — 
agrego cl padre dc Teresa. 

Pero Pepe insistio — Kscuthcn, yo se que ustcdes quiercn lo mcjor 
para Teresa, pero ustcdes no debon poncr sus dudas en la mcntc dc clla. 
Klla ticne su propia vida y debe vivirla, y si quierc asistir a la universi- 
dad ustedes deben permiu'rsclo y deben ayudarla. Si ella triunfa, csto 
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times when she thought that no one was right. Can you recall events 
that illustrate each of these ways that Teresa viewed herself? 

jjc lj» J^C 5^t J^C 



The next night at dinner Teresa ate a lot ;she felt as though she hadn't 
eaten in weeks. Her uncle Pepe was visiting and eating dinner with them. 
He was an engineer-the only one of all her relatives who had finished 
college and had a profession. 

Teresa's dad said, "Pepe, can you believe that our Teresa wants to go 
to college?" 

Teresa's mother said, "We think Teresa should work for awhile, and 
then maybe get married, just like all the other girls in our family. We told 
her college can only make her unhappy." 

"Wait a minute, Alicia," Uncle Pepe said. "What's so bad about Teresa 
going to college? She's a smart girl and, besides, when she finishes college 
she'll probably make twice as much money as she could now." 

"But what if sh» fails her classes, Pepe?" asked Teresa's mother. 

"And she could miss out 01. the telephone company job if she keeps 
up with this idea of college," Teresa's father added. 

But Pepe insisted. "Listen, I know you have Teresa's best interests at 
heart, but you mustn't put your doubts in her mind. She has her own life 
to live, and if she wants the opportunity to go to college you should let 
her, even help her. If she succeeds it could be the best thing in the world 
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Sugerencias: 

Discuta con los estudiantes los cuatro propdsitos del 
Anil i sis Transactional: 

Autenticidad 
Espontaneidad 
Integridad 
Autonomia 

Pregunteles a los estudiantes si ellos creen que Teresa 
esta en el camino de convertirse en la persona que ella 
quiere sen iTiene ella las caracteristicas necesarias para 
alcamar las metas del AT? 

Destaque que habia veces en que Teresa pensd que tan to 
ella como sus amigos "estaban bien/' Otras veces ella 
sent i a que ella "estaba bien/' pero que su f ami Ha y sus 
amigos "no lo estaban/' A veces ella ere fa que ella "no 
estaba bien" y veia a lot demas como los que "estaban 
bien. " Finalmen te consideraba que ni ella ni los demas 
"estaban bien/' P (dales a los estudiantes que citen ejem- 
plos de ia historia que ilustren estos puntos* 

Haga que los estudiantes hablen sobre cual sera la deci- 
sidn final de Teresa. tAsistira a la universidad? iPor 
qui si o por qu6 no? <C6mo lo saben ellos? 

Pregunteles a sus estudiantes, cSi ella asiste a la universi- 
dad, podra tener 4xito? iPor qui si o por qu4 no? 

Pregunteles qu£ pasos estan tomando para convertirse 
en la persona que desean sen 



puede ser lo mejor del mundo para ella. Si Teresa quiere asistir, creo 
que ella debe hacerlo y que ustedes deben alentarla a que lo haga. 

Despues de una larga discusion los padres de Teresa comenzaron a 
darse cuenta do lo importantc que podria ser para ella el asistir a la uni- 
versidad y los dos estuvieron de acuerdo en darle su permiso. Todos en la 
familia se miraron unos u otros con sorpresa. Teresa sonrio ampliamente, y 
Tzo Pcpc volvicndose hacia ella le pregunto, — cA que universidad quieres 
asistir, Teresa? 

— Yo no sc, Tio Pepc — contesto ella. — No lo he decidido to- 
davia. 

— Bien, no hay apuro. Todavia tienes algunos meses para tomar tu 
decision. 

***** 

Teresa habia percibido diferentes partes del auto-concepto que tenia 
de si* misrna en las transaccioncs desde el momcnto en que por vcz primera 
habia cxprcsado su deseo dc asistir a la universidad. Ella todavia tendra 
que tomar la decision final y tcomo podra estar segura de que sea la 
corrccta; 

Dos semanas hah fan transcurrido desde el momento en que ella 
habia hablado con su familia por primera vez sobre su deseo de asistir a la 
universidad. Durante esus dos semanas habia hablado con mucha gente y 
habia escuchado las opinioncs dc numcrosas personas. Miles de pensa- 
mientos se le habian ocurrido. Klla se habia prcguntado si podria triunfar 
en la universidad: quizas fucra demasiado dificil; cl dinero podria scr un 
problema constante; ella sc scntin'a culpable de dejar a su familia y se 
preguntaba si rcalmcnte ellos podrian pasarse sin su ayuda financicra. Sc 
habia preocupado pensando que su padre y su madrc pudieran disgustarse 
si ella iria contra sus deseos, ptro la decision final tendria que tomarla ella 
sola. Quizas pen sab a algo como esto: 
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for her. If Teresa wants to go, I think she should, and you should en- 
courage her." 

After more lengthy discussion Teresa's parents began to realize how 
important going to college might be for her. Both of them agreed to give 
her their consent. The whole family looked at each other and at Uncle 
i Pcpe in surprise. Teresa smiled broadly. Uncle Pcpe turned to her and 

asked, "What college did you want to go to, Teresa?" 

"I don't know, Uncle Pepe," she answered him. "I haven't decided 
yet." 

"Well, there's no rush. You still have a few months to make your 
choice. " 

$ $ $ $ $ 

Teresa had perceived different parts of her self-concept in the transac- 
tions since the time she had first expressed her wish to go to college. The 
final decision will still have to be her own. How will she be sure it is the 
correct one? 

Two weeks went by from the time she first told her family about her 
strong desire to go to college. During those two weeks she had talked to 
many peor ic and listened to many different opinions. Dozens of thoughts 
had raced through her mind- She wondered if she could succeed in 
college: it might be too hard; money would be a constant problem; she 
would feel guilty about leaving her family; and she wondered if they really 
would get along without her financial help. She had been concerned that 
her mother and father might be angry if she went against their wishes, 
but she had to make the final decision alone. Perhaps she thought some- 
thing like this: 




55 



Suggestions: 

Discuss with students the four goals of Transactional 
Analysis; 

Authenticity 
Spontaneity 
Integrity 
Autonomy 

Ask students if they think Teresa is on her my to be- 
coming the person she wants to be. Does she show 
the characteristics necessary to reach the goals of TAP 

Point out that there were times when Teresa felt that 
both she atid her friends were OK. Other times she felt 
she was OK, but her friends and family were not At 
times she thought of herself as not OK, and saw other 
people as OK. Finally, she often saw both herself and 
other people as not OK. Ask students to cite examples 
from the story to illustrate these points. 

Have students talk about what Teresa's final decision 
may be. Is she going to college? Why or why not? How 
do they know? 

Ask your students, "If she goes to college, will she make 
it? Why or why not?" 

Ask them what steps they may be taking to become the 
persons they each want to be. 
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— Nadie sabc realmente si yo puedo salir bien o no. Yo soy launica 
que sabe cuanto deseo arriesgarme asistiendo a la universidad. Si sola- 
mente pienso en los problemas del pasado, tal vez no tome la decision 
correcta sobre mi futuro. Si solamente eschucho las opiniones de mis 
parientes y mis amigos, puedo dejarme influir por ellos demasiado. Pero si 
yo decido por mi misma, no importa lo que pasc, la unica responsable soy 
yo. Solo yo puedo decidir— aunque haya escuchado a los otros y reflexio- 
nado sobre mis expcriencias pasadas y presentes. Todo lo que ha pasado 
me ha ayudado a entender que yo soy capaz dc determinar lo que quiero 
hacer con mi vida. 



"No one really knows if I can succeed or not. I'm the only one who 
knows how much I am willing to risk by going to college. If I only think 
about the problems of the past I may not make the right decision for my 
future. If I only listen to the opinions of my relatives and friends, I may 
be influenced by them too much. But if I think for myself, then, no mat- 
ter what happens, no one is responsible but me. I'm really the only one 
who can decide- even though I have listened to others and thought about 
my past and present experiences. Everything that has happened to me has 
helped me to understand that I am capable of determining what I want 
to do with my life." 



ACTIV1DADES 



Actividad 1 

Con testa las siguientcs preguntas: 

a. tDe que manera eres una persona unica e individual? 

b. tComo tomas las decisiones que determinan el curso de tu propia 
vida? 

c. tQue cosas iniportantes de tu vida estan completamente fuera de 
tu control? 

d. Cita dos exitos recientes que hayas tenido y dos fracasos. Consi- 
dcra aquellos que fueron importantes para ti. 

Actividad 2 

Escribe al menos tres importantes caracteristicas fisicas, intelectuales 
o emocionales de tu madre, tu padre o de cualquier otro pariente cercano. 

a. tCuales caracteristicas tienes en comun con la persona que 
seleccioaaste? 

b. tQue influencia crees que tu familia inmediata (tus padres, her- 
manos y hermanas) han tenido en tus actitudes y tus creencias? 

c. tQue influencia ha tenido el resto de tu familia (otros parientes 
ademas de los mencionados; por ejemplo, tus abuelos) en tus acti- 
tudes y creencias? 

d. eCuales son las personas que mas han influido en ti? 

e. eQue te hace (o te ha hecho) actuar en la forma en que tus pa- 
dres quieren (o han querido) que actues? Explicate. 
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ACTIVITIES 



Activity 1 

Answer the following questions: 

a. In whai ways are you a unique and individual person? 

b. How do you make the choices which determine the course of 
your life? 

c. What important things in your life are completely out of your 
control? 

d. List two recent successes you've had and two failures. Con- 
sider those that were fairly important to you. 

Activity 2 

Write at least three important physical, intellectual, or emotional 
characteristics belonging to your mother, father, or any other close rela- 
tive, 

a. Which of the characteristics in this list do you have in common 
with the person you chose? 

b. What effect do you feel your nuclear family (your parents, 
brothers, and sisters) has had on your attitudes and beliefs? 

c. What effect has your extended family (other relatives besides 
those already mentioned; for instance, your grandparents) had 
on your attitudes and beliefs? 

d. Who are the people who have had the most influence on you? 

c. What makes (or has made) you want to act in the way in which 
your parents want (or have wanted) you to act? Explain. 
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Actividad 3 

En orden dc importancia en una escala de 1 a 5 (con el 1 como el 
punto mas alto de la escala) ordcna la influencia que los siguientes elemen- 
tos y gcnte cjerccn sobrc ti cuando tienes que tomar una decision. 



Decide quien o que ha sido importante para ti en la formation de tu 
pcrsonalidad. Escribe una description dc una situation en la cual esa per- 
sona o cosu te influyo o tc ayudo a tomar una decision. Describe las ideas 
u opinioncs pcrtincntes. 

Actividad 4 

Nucstra cultura nos imponc una gran varicdad dc valorcs. Aunquc no 
estes dc acucrdo con ellos, scnala por lo mcnos tres dc los valorcs que 
tu crecs que la socicdad considcra los mas importantes. 

a. <Xon cualcs valorcs dc tu lista no cstas dc acucrdo? 

b. cQuc valorcs nucvos o ideas has accptado cn lugar dc aquellos 
con los cualcs estas cn desacucrdo? tComo llcgastc a tcner csas 
opinioncs? 

c. Considcra alguna persona importante en tu vida (por cjcmplo, 
padres, hermano, hcrmana, amigo o maestro) que no siemprc 
actua como tu quisieras que lo hiciera. cllas tratado dc cambiar 
la conducta de csa persona? Si ha sido asi\ thas usado alguna 
forma dc prcmio o dc castigo? Explicate. 



a. abuelos 



c. radio 

f. television 

g. peliculas 

h. otros 



b. padres 



c. macstros 



d. amigos 



Activity 3 

In order of importance on a scale of 1-5 (with 1 being the highest 
possible rating), rank the influence the following items and people have 
upon you in making a decision. 

a. grandparents e. radio 

b. parents f. television 

c. teachers g. movies 

d. friends h. other 

Decide who or what has been the most important to you in shaping 
your personality. Write a description of one situation in which this person 
or thing affected you and helped you make a decision. Describe the ideas 
or opinions involved. 

Activity 4 

Our majority culture imposes a variety of values upon us. Although 
you may not agree with them, list at least three of the values you think 
society considers most significant. 

a. With which of the values in your list do you disagree? 

b. What new values or ideas have you accepted in place of those 
you disagree with? How did you arrive at your opinions? 

c. Consider some important person in your life (for instance, a 
parent, brother, sister, friend, or teacher) who docs not always 
do as you wish he or she would do. Have you ever tried to 
change that person's behavior? If so, did you use some form 
of reward or punishment? Explain. 



Actividad 5 

Ponte en el lugar dc Teresa. tComo habrias actuado tu? Escribe las 
razones por tu respuesta. Explica que factores de tu personalidad te 
habrian hccho rcaccionar en forma diferente. 

Actividad 6 

Rccorta arti'culos dc los periodicos o revistas que traten de deci- 
siones importantcs tomadas por otras personas. Escribe tu opinion sobre 
cada uno diciendo como habrias actuado tu y si crees o no que cada 
persona ha tornado la decision corrccta. tComo influye la personalidad 
de cada individuo en la forma en que ellos toman sus decisiones? 



Activity 5 

Put yourself in Teresa's place. How would you have behaved? Write 
down the reasons for your answer. Explain what factors in your unique 
personality would have made you react differently* 

Activity 6 

Clip articles from the newspaper or magazines about important deci- 
sions other people have made. Write an opinion on each one telling how 
you would have decided and whether or not you believe each person made 
the right choice. How does the personality of each person affect the way 
they make decisions? 
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LI ST A DE LECTURA SUGERIDA 



Berne, Eric. Games People Play. New York: Grove Press, 1967. 

Un libro importante para gente que necesita daves sencillas para en- 
tender lo que pasa cuando una persona interactiia con otra. Muchos 
diagramas de transacciones con extensas explicaciones. 

Bry, Adelaide. The T.A. Primer: Transactional Analysis In Everyday Life. 
New York: Harper and Row, 1973. 

Una introduccion de paso a paso del analisis transactional; incluye 
buenas fotografias. Explica como interat tuamos con otra gente en las 
ctapas padre, adulto y nino de "el yo." 

Freed, Alvyn M. T.A. for Teens (and Other Important People). 
Sacramento: J almar Pres, 1976. 

El proposito del libro es decir a los adolescentes que estan bien. I)i- 
senado para realizar relaciones mas compenetradas y satisfactorias 
para adolescentes, padres, familiarcs, maestros y ainigos. Una buena 
guia para jovenes que tratan de resolver sus problemas diarios de 
una manor a positiva. 

Harmin, Merril. Making Sense of Our Lives. Niles, 111.: Argus Communica- 
tions, 1975. 

Explofa el metodo de la clarification de los valores para formar metas 
personales y hater scntido de los problemas que nos enfrcntan. Mu- 
chos ejereicios en clarificacioncs de valores. 

Harris, Thomas A. I'm OA\ You're OK. New York: Harper and Row, 
1969. 

Una guia practiea para entender el analisis transaccional. Lectura 
facil para estudiantcs. 



SUGGESTED READING LIST 



Berne, Erie. Games People Play. New York: Grove Press, 1967. 

An important book for people who need a simple way of under- 
standing what happens when one person interacts with another. Many 
diagrams of transactions with extensive explanations. 

Bry, Adelaide. The T.A. Primer: Transactional Analysis in Everyday Life. 
New York: Harper and Row, 1973. 

A step-by-step introduction to transactional analysis; includes well- 
done photographs. Explains how we interact with other people in the 
parent, adult, and child ego-states. 

Freed, Alvyn M. T.A. for Teens (and Other Important People). 
Sacramento: J aim ar Press, 1976. 

Book is aimed at telling young people that they are OK. Designed to 
bring teens, parents, relatives, teachers, and friends into closer and 
more satisfying relationships. A good guide for young people who are 
attempting to deal with their daily problems in a positive way. 

Harmin, Merril. Making Sense of Our Lives. Niles, 111.: Argus Communica- 
tions, 1975. 

Explores the values clarification approach to setting personal goals and 
making sense of the problems we face. Many exercises on values 
clarifications. 

Harris, Thomas A. I'm OK, You're OK. New York: Harper and Row, 
1969. 

A practical guide to understand transactional analysis. Easy reading 
for students. 
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GLOSARIO 

ADOLESCENCIA (Adolescence) El periodo de vida entre la nincz y la 
adultcz. 

ANALISIS TR AN S ACC ION AL (Transactional Analysis) La forma de co- 
nocer y entcndcr como y por que piensas y actuas en la forma que 
lo haccs, y de conocer y entender como y por que otras personas ha- 
ccn lo que haccn. Scgun el doctor Eric Berne, el AT es bueno para to- 
do el mundo, pcro especialmente para las personas que estan confundi- 
das o desconcertadas accrca de si mismas y sus relaciones con los dc- 
mas. 

ADULTEZ (Adulthood) El estado de ser adulto; van'a de cultura a cultu- 
ra. 

AUTO-CONCEPTO (Self-concept) La suma total del cuadro que tienes de 
ti mismo, incluycndo la mancra en que ves tu cuerpo fi'sico, como 
piensas que tc clevas con otros, y que tan inteligente crecs ser, entre 
muchas otras cosas. 

AUTO-CONCEPTO ESPEJO (Looking-glass Self-concept) El proccso por 
medio del cual nos cvaluamos obscrvando como otros reaccionan a 
nosotros. 

AUTO-CONCEPTO IDEAL (Ideal Self-concept) Lo que uno quisicra de si 
mismo; lo que quisieramos ser cuando nos comparamos con otros. 

AUTO-CONCEPTO PERSONAL (Personal Self-concept) El sentido de 
ser persona unica que experimentamos cuando pensamos que nadic 
mas puedc scntirsc del modo que nos scntimos. Es la parte que csta 
conscientc de nucstros pensamientos y cmociones. Frecuentemente es 
llamada la auto-imagen. 



GLOSSARY 



ADOLESCENCE (Adolesccncia) The period of life between childhood 
and adulthood. 

ADULTHOOD (Adultez) The state of being adult; varies from culture to 
culture. 

CROSSED TRANSACTION (Transaction cruzada) In transactional analy- 
sis, an interaction that shuts from one ego-state to another. 
CULTURE (Cultura) A lifestyle c<" a given group of people (a society), in- 
cluding language, foods, dress, housing, religion, government, norms of 
behavior, and virtually all of the handed down socialization patterns 
of the group. The layman usually means artistic or aesthetic interests 
when he speaks of someone having culture, but, in fact, such matters 
as art, music, and going to the opera are only specific traits of culture. 
EGO-STATE (El yo) A process of the self, the three ego-states being the 
child, the adult, and the parent. In psychology, these form the early 
foundations by which we live our lives. 
IDEAL SELF-CONCEPT (Auto-concepto ideal) A person's hopes for self; 

what we would like to be as we compare ourselves to others. 
INTERACTION (Interaction) Action taken between two or more people; 

action on each other and the effect. 
LOOKING-GLASS SELF-CONCEPT (Auto-concepto espejo) The process 
by which we evaluate ourselves by observing how others react to us. 
PERCEIVE (Percibir) To grasp mentally; to become aware of through 

sight, hearing, touch, taste, or smell. 
PERCEPTION (Perception) The awareness of objects or otner data 

through the medium of all our senses. 
PERSONALITY (Personalidad) That which characterizes an individual; 
the sum total of ways in which a person reacts to and interacts with 
others. 





AUTO-CONCEPTO SOCIAL (Social Self-concept) El producto de lo que 
sabemos de como presentarnos ante otra gente, basado en lo que 
aprendimos que eran los ritos sociales "propios" para interactuar con 
otra gente. 

CULTURA (Culture) El estilo de vida de un determinado grupo de perso- 
nas (una sociedad), incluyendo el lenguaje, comida, ropa, vivienda, 
religion, gobierno, normas de conducta y virtualmente todos los patro- 
nes de socializacion del grupo* Generalmente, cuando se habla de cul- 
tura se hace referencia a lo artistico y lo estetico, pero de hecho, as- 
pectos tales como el arte, la musica y el asistir a la opera ^on solo ras- 
gos de la cultura. 

EL YO (Ego state) Un proceso de la personalidad, los tres estados del \j 
son el de nino, el de adulto y el de padre. En la psicologi'a, forman los 
primeros fundamentos que guian como vivimos nuestras vidas. 

ESTATICO (Static) Situacion en que algo no se mueve o progresa; en des- 
canso, inactivo, fijo. 

ESTIMULO (Stimulus) Cualquier accion o palabra que causa o cambia una 
actividad en un organismo; tal como algo que excita a una persona, 
comienza un impulso de nervios, activa algun musculo, etc. 

INTERACCION (Interaction) Accion tomada entre dos o mas personas; 
las acciones de uno a otro y sus efectos. 

PERCEPCION (Perception) El conocimiento de los objetos u otros 
datos a traves de todos nuestros sentidos. 

PERCIBIR (Perceive) Captar mentalmcnte; estar consciente por medio de 
la vista, el ofdo, el tacto, el sabor o el olfato. 




PERSONAL SELF-CONCEPT (Auto-concepto personal) The sense of 
personal uniqueness which we experience because no one else feels 
the way we do. It is the part that is aware of our thoughts and emo- 
tions. It is often called the self-image. 

PSYCHIATRIST (Psiquiatra) An expert in the branch of medicine con- 
cerned with the study and treatment of mental disorders, 

PSYCHOLOGICALLY (Psicologicamente) In a manner dealing with the 
mind and mental processes, feelings, and desires. 

RESPONSE (Respuesta) Behavior produced by a stimulus. 

TRANSACTIONAL ANALYSIS (Analisis transaccional) The way to know 
and understand how and why you think and act the way you do, and 
to understand how and why other people do what they do. According 
to Dr. Eric Berne, TA is good for everyone, but especially for people 
who are puzzled about themselves and their relationships with others. 

SELF-CONCEPT (Auto-concepto) The sum-total picture you have of 
yourself including the way you view your physical body, how you 
think you get along with others, and how intelligent you think you 
are, among many other things. 

SOCIAL SELF-CONCEPT (Auto-concepto social) The product of our 
awareness of how to present ourselves to other people, based on what 
we learned were the "proper" social rituals for interacting with other 
people. 

STATIC (Estatico) Situation in which something is not moving or pro- 
gressing; at rest, inactive, stationary. 

STIMULUS (Estimuio) Any action or word which causes or changes an 
activity in an organism, such as something that excites a person, 
starts a nerve impulse, activate*- a muscle, etc. 

VALUE (Valor) Something that has been assigned a rate of importance 
and general worth; "values" are things which are considered impor- 
tant, good, healthy, beautiful, etc. by a culture or social group. 
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PERSON ALIDAD (Personality) Lo que caracteriza a un individuo; la 

suma total de las distintas formas en que la persona reacciona y actua 

en relacion con los demas. 
PSICOLOGICAMENTE (Psychologically) En la manera de tratar con la 

mente y los procesos mentales, los sentimientos y los deseos. 
PSIQUIATRA psychiatrist) Un experto en el ramo de medicina que trata 

con el estudio y tratamiento de desordenes mentales. 
RESPUESTA (Response) El comportamiento producido por un esti'mulo. 
TRANSACCION CRUZADA (Crossed transaction) En el analisis transac- 

cional, una interaction que cambia de un estado de "el yo" a otro. 
VALOR (Value) Forma en que una cultura o un grupo social determina 

lo que es importante, bueno, sano, hermoso, etc. 
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